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EXECUTIVE SUMMARY   
The present report was produced within the project D’Basket - BAsicSKills, 
Entrepreneurship, Treasures of Diversity, financed under the Erasmus+ 
programme KA2 - Cooperation for Innovation and the Exchange of Good 
Practices Strategic Partnerships for school education, by experts from Tandem 
Plus.

The production of -D’Basket knowledge toolkit- represented the preparatory 
phase for the project implementation, consisting in the collection and 
analysis of existing pedagogical methods (for-mal, non-formal and based on 
successful practice in partners’ countries and in Europe in general).  

NFE organizations (Ass. 2050, PiNA, and FPCSD) and schools (Onor, Anton 
Ukmar, Veli Vrh), led by Tandem Plus, collected, analyzed, and assessed 
the transferability of existing interdisciplinary pedagogical methods and 
pathways. 

The present report represents a big picture with what is available in the 
partner countries and more specifically in the context of the project partners 
with regard to practices and pedagogical methods used to develop the key 
skills for pupils. This report has collected from the three partner countries 
a number of practices and teaching methodologies aiming to start the 
development of own methodologies for the project partners.

The toolkit presents in the first part an overview of the European and national 
educational contexts (Italy, Slovenia, Croatia). The main part of the study 
is dedicated to the practices and study cases collection and analyze, to the 
national evaluation reports of the practices selected for the final collection 
as well as to the peer review and interviews with teachers. In the final part, 
the toolkit offers some conclusions and recommendations with regard to the 
further steps needed in the process of skills development. 

In the last part there are available some appendices: the national reports 
(Italy, Croatia, Slovenia) which include the collection of selected practices and 
study cases, the evaluation reports and the centralized answers to the online 
questionnaires for getting the teachers ‘perspective regarding  skills in the 
school. A brief list of additional educational resources available in online to be 
used by teachers and education expert in the implementation of activities with 
pupils. The tools developed for the research are available as appendices in 
this last part: questionnaire for teachers, quiz for pupils. 
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IZVRŠNI SAŽETAK 
Ovo je izvješće izradio tim stručnjaka iz partnerske organizacije Tandem Plus 
u okviru projekta D’Basket – BasicSKills, Entrepreneurship, Treasures of 
Diversity, financiranog iz programa Erasmus+, KA2 - Suradnja za inovacije i 
razmjenu dobre prakse, strateška partnerstva za školsko obrazovanje.

Izrada D’Basket alata i modela predstavlja pripremnu fazu za implementaciju 
projekta, koja je obuhvatila prikupljanje i analizu postojećih pedagoških 
metoda (formalnih, neformalnih te zasnovanih na uspješnosti korištenja 
istih u partnerskim zemljama i Europi općenito). Neprofitne organizacije 
(Associazione 2050, KID PiNA i Zaklada za poticanje partnerstva i razvoja 
civilnog društva) i škole (Istituto Romolo Onor, Osnovna šola Antona Ukmarja 
i OŠ Veli Vrh) su, pod vodstvom Tandem Plus-a, prikupile, analizirale i 
procijenile u kojoj su mjeri postojeće interdisciplinarne pedagoške metode i 
smjernice primjenjive u njihovoj organizaciji. 

Ovo izvješće predstavlja pregled alata i metoda  dostupnih u pojedinoj 
partnerskoj zemlji, posebice onih koje partnerske organizacije već koriste u 
svom radu u cilju jačanja vještina kod učenika. Cilj je da, temeljem obrazovnih 
metoda i primjera dobre prakse prikupljenih od svih partnerskih organizacija, 
svaki partner razvije vlastitu metodologiju rada.

U prvom dijelu, prezentiran je  cjelokupni pogled europskog i nacionalnog 
obrazovnog konteksta (Italija, Slovenija, Hrvatska). Glavni dio istraživanja 
obuhvaća analizu prikupljenih podataka i praksi,  nacionalna izvješća o 
evaluaciji odabranih primjera dobre prakse te mišljenja stručnjaka i samih 
učenika. U završnom djelu, predstavljeni su zaključci i preporuke za daljnje 
korake u procesu razvoja vještina kod učenika.

U posljednjem su dijelu dostupni sljedeći prilozi: nacionalna izvješća (Italija, 
Hrvatska i Slovenija) koja uključuju pregled odabranih praksi i modela, 
izvješća o evaluaciji odabranih primjera dobre prakse te odgovore učitelja  
u  online anketi koja je imala za cilj dobiti njihovo viđenje procesa razvoja 
vještina kod učenika, kratak popis materijala dostupnih online koje učitelji 
i stručno osoblje mogu koristiti prilikom implementacije raznih aktivnosti u 
radu s učenicima. Alati koji su korišteni za potrebe istraživanja također su 
dostupni u prilogu: anketa za učitelje, kviz za učenike.

HR
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SINTESI DEL PROGETTO
Il presente rapporto è stato redatto nell’ambito del progetto D’Basket 
- BAsicSKills, Entrepreneur-ship, Treasures of Diversity, finanziato 
nell’ambito del programma Erasmus + KA2 - Cooperazione per l’innovazione 
e Scambio di buone pratiche - Partnership strategiche per l’istruzione 
scolastica, da parte degli esperti di Tandem Plus.

La produzione del “cassetto degli attrezzi e di conoscenza” di D’Basket (Il 
toolkit D’Basket) ha rap-presentato la fase preparatoria per l’attuazione del 
progetto, e consiste nella raccolta e analisi di metodi pedagogici esistenti 
(formali, non formali e basati su pratiche di successo nei paesi part-ner e in 
Europa in generale).

Le organizzazioni che si occupano di educazione non formale (ENF) 
(Associazione 2050, PiNA e FPCSD) e le scuole (Onor, Anton Ukmar, Veli Vrh), 
guidate da Tandem Plus, hanno raccolto, analiz-zato e valutato la trasferibilità 
di metodi e percorsi pedagogici interdisciplinari esistenti.

Questa pubblicazione rappresenta un quadro generale di ciò che è disponibile 
nei paesi partner e più specificamente nel contesto dei partner del progetto 
per quanto riguarda le pratiche e i meto-di pedagogici utilizzati per 
sviluppare le competenze chiave per gli alunni. Questo rapporto ha rac-colto 
dai tre paesi partecipanti una serie di pratiche e metodologie di insegnamento 
che mirano ad avviare lo sviluppo delle proprie metodologie per i partner del 
progetto.

Il toolkit presenta, nella prima parte, una panoramica dei contesti educativi 
europei e nazionali (Italia, Slovenia, Croazia). La parte principale dello 
studio è dedicata alle pratiche e alla raccolta e analisi di casi di studio, 
riporta il processo delle valutazioni delle pratiche selezionate fatte a livel-lo 
nazionale per la raccolta finale, nonché alla revisione tra pari e questionario 
per gli insegnanti. Nella parte finale, il toolkit offre alcune conclusioni e 
raccomandazioni in previsione degli ulteriori passi necessari nel processo di 
sviluppo delle competenze.

Nell’ultima parte sono anche disponibili alcune appendici: le relazioni 
nazionali (Italia, Croazia, Slovenia) che comprendono la raccolta di pratiche 
selezionate e casi di studio, i rapporti di valuta-zione e le risposte consolidate 
dei questionari online effettuati per ottenere la prospettiva degli insegnanti 
in merito alle competenze nella scuola. Infine, si può trovare un breve elenco 
di risorse educative aggiuntive disponibili online per essere utilizzate dagli 
insegnanti e dagli esperti di edu-cazione nell’implementazione delle attività 
con gli alunni. Gli strumenti sviluppati per la ricerca sono anche disponibili 
come appendici in questa ultima parte: questionario per insegnanti, que-
stionario per alunni.

IT
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POVZETEK
Pričujoče poročilo so pripravili strokovnjaki organizacije Tandem Plus, in 
sicer v sklopu projekta D’Basket – BAsicSKills, BAsicSKills, Entrepreneurship, 
Treasures of Diversity, ki je financiran s strani programa Erasmus + KA2 – 
Cooperation for Innovation and the Exchange of Good Practices Strategic 
Partnerships for school education.

Priprava Priročnika D’Basket je predstavljala pripravljalno fazo za izvedbo 
projekta in vključuje zbiranje in analizo obstoječih pedagoških metod 
(formalnih in neformalnih, temelji pa tudi na uspešni praksi v partnerskih 
državah in v Evropi na splošno).

Organizacije, ki se ukvarjajo z neformalnim izobraževanjem (Associazione 
2050, Kulturno izobraževalno društvo PiNA, Zaklada za poticanje partnerstva 
i razvoja civilnog društva) in šole (IC Romolo Onor, OŠ Antona Ukmarja, 
OŠ Veli Vrh), so pod vodstvom Tandem Plusa zbirale, analizirale in ocenile 
prenosljivost obstoječih interdisciplinarnih pedagoških metod in usmeritev.

Poročilo predstavlja širši pogled na obstoječe stanje v partnerskih državah, 
posebej pa v kontekstu projektnega partnerstva in glede na prakse ter 
pedagoške metode, ki se uporabljajo za razvoj ključnih veščin za učence. 
Poročilo je tako zbir številnih praks in metodologij poučevanja v vseh treh 
partnerskih državah, katerih cilj je pričeti z razvojem lastnih metodologij 
znotraj projektnega partnerstva.

V priročniku je predstavljen pregled evropskih in nacionalnih izobraževalnih 
kontekstov (Italija, Slovenija, Hrvaška). Glavni del priročnika je namenjen 
zbiranju ter analizi praks in študijskih primerov, nacionalnim ocenjevalnim 
poročilom o izbranih praksah, pa tudi medsebojnemu pregledu (»peer 
review«) in intervjujem z učitelji. Priročnik v zadnjem delu ponuja nekaj 
zaključkov in priporočil v zvezi z nadaljnjimi koraki, potrebnimi za razvoj 
veščin.

V zadnjem delu so na voljo nekatere priloge: nacionalna poročila (Italija, 
Slovenija, Hrvaška), ki vključujejo izbrane prakse in študijske primere, 
ocenjevalna poročila in centralizirane odgovore na spletne vprašalnike za 
pridobitev perspektive učiteljev glede veščin v šoli. Dodan je tudi kratek 
seznam dodatnih izobraževalnih virov, ki so na voljo na svetovnem spletu 
in jih učitelji ali drugi strokovnjaki za izobraževanje lahko uporabljajo pri 
izvajanju aktivnosti z učenci. Kot priloga sta dodani tudi orodji, ki smo ju 
razvili z namenom pregleda stanja, in sicer vprašalnik za učitelje ter kviz za 
učence.

SI
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1.  Introduction

The project D’BASKET focuses on developing basic skills by improving educational 
methods from an early age through the collaboration of schools and NGOs 
active in education. In this regard, it aims at contributing to the priorities of 
Europe 2020 Strategy, in particular it addresses the overall aim of EU 2020: less 
than 15% of 15-year-olds should be ‘low-achieving’ in those basic skills, as 
measured by PISA tests. 

The project has been inspired by different experiences of single partners in 
previous projects or initiatives, facilitated in relationships by the EU tandem Plus 
network. The project’s rationale is to bring together schools and NGOs active in 
the field of youth and non-formal training – with the support of local authorities 
that have a stake in education – in order to devise and jointly develop, test and 
assess educational activities that boost basic and key skills for pupils in primary 
and lower secondary schools. 

The project consortium is made up of an alliance of 9 partners, covering 3 EU 
countries, Italy, Croatia and Slovenia, and an EU-wide network – Tandem Plus 
- with members in 10 EU countries that will ensure the spread of the project 
in the EU dimension and will also contribute to the link between educational 
activities and guidance for future choices of pupils.  

The partners intend to tackle the issue of basic skills development by embedding 
social and emotional learning (SEL) and with a close cooperation between school, 
NGOs and communities. We will develop a number of transnational teaching and 
learning activities to foster basic skills, multilingualism, creativity, digital skills 
and entrepreneurship, equity and inclusion approaches into didactics activities. 

The project’s general objective is to promote and share - through exchange 
of good and innovative practice and joint development - interdisciplinary 
educational methods and paths that foster basic and transversal skills through 
entrepreneurial attitudes and the appraisal of social, linguistic and cultural 
diversity, in order to improve teachers’ competences to work with diversified 
learners and address low achievement and exclusion from an early stage of 
education. 

The production of D’BASKET KNOWLEDGE TOOLKIT represents the preparatory 
phase, which consists of the analysis and adaptation of existing pedagogical 
methods (formal, non-formal and based on successful practice in Europe).  
It aims at collecting, analyzing and assessing the transferability of the good 
practice and existing mechanisms, defining specific recommendation and 
guidelines for the creation of the D’BASKET pathways adaptable and widely 
accessible to schools and educators from other organizations and sharing 
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international practice to improve the teachers and educators’ skills, will be the 
objective of the first joint staff training.

The present report represents a big picture with what is available in the 
partner countries and more specifically in the context of the project 
partners with regard to practices and pedagogical methods used to 
develop the key skills. This report has collected from the three partner 
countries a number of practices and teaching methodologies aiming to 
start the development of own methodologies for the project partners. 

2.  European context
Main challenges regarding education at European level 1

At a time when Europe is facing serious challenges, in addition to persistent 
issues such as unemployment, slow economic growth, pressure on public 
finances and uneven educational opportunities and outcomes, new challenges 
such as the refugee crisis demand urgent action. Education and training help 
to equip people with the right skills and to find employment, which, in turn, 
offers the best protection against poverty. But education can only play this 
part if it delivers good results. International surveys show that there is still 
room for improvement. This is one of the reasons why education and training 
remain a high priority for Europe. Europe is only slowly recovering from the 
financial and economic crisis. 

Unemployment rates in the EU remain high, with young people being hit 
particularly hard. Yet, there are signs of recovery: in 2015, for the second 
year running, the EU saw employment rates among young graduates rise. 
Moreover, average public expenditure on education started to increase again 
in 2014, after three consecutive years of decline.

There are more challenges. Europe has been hit by a series of terrorist attacks. 
Apart from a wide-ranging response in the security field, education policy 
makers have committed to fully use the potential of education and training to 
foster EU common values, active citizenship and inclusion. As EU Education 
Ministers re-affirmed in March 2015 through the Paris Declaration, education 
has a role to play in equipping people with the skills and competences needed 

  1  Extract from The Education and Training Monitor 2016 was prepared by the Directora-
te-General of Education and Culture (DG EAC),



112016-1-IT02-KA201-024288

not only to find fulfilling work but also to engage in society as responsible and 
informed citizens.

 In 2016, the European Commission launched the New Skills Agenda for 
Europe. The aim is to help policy makers raise the quality and relevance of 
skills formation, make skills and qualifications more visible and comparable 
and better anticipate skills needs. A particular focus has been put on low-
skilled people to improve their chances on the labor market. The Agenda 
also outlines our plans to review of the Key Competence Framework of 
2006 and proposals to modernize vocational education and training and 
higher education.  All these initiatives will focus on basic skills (literacy, 
numeracy and science), but also drive a broader reflection on how to develop 
and maintain transversal skills such as critical thinking, sense of initiative, 
problem solving, entrepreneurial mind-set and cultural awareness.

More than half of the EU’s Member States have recently introduced policies 
to ensure that children and youths acquire social, civic and intercultural 
skills. Policy action to increase education’s potential to respond to societal 
challenges has been introduced mainly at primary and secondary school level.

Non-formal education focus

There is a strong consensus on the benefits of making more visible those 
skills and competences that people have gained through life and work 
experience. Individuals should be able to demonstrate what they have 
learned in all walks of life, so that this is valued and used in their career and 
for further education and training prospects. Validation of non-formal and 
informal learning can make a major contribution to the EU’s ambition of 
achieving smart, sustainable and inclusive growth, as set by the Europe 2020 
strategy

The European inventory on validation of non-formal and informal learning is 
a fundamental support to implementing the 2012 Council recommendation 
on the validation of non-formal and informal learning. The recommendation 
asks Member States to establish validation arrangements by 2018, allowing 
individuals to identify, document, assess and certify their skills to obtain a 
qualification (or parts of it).

National approaches to setting up these arrangements vary; some countries 
take a national approach, while others focus on specific sectors. Opportunities 
for validation exist across the different sectors of education and extend 
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into the labor market and third sector to varying degrees. Greater attention 
has been paid to ensuring coordinating institutions are in place at national 
levels The variety of validation arrangements requires coordination across 
sectors. Twenty countries (7) have established national mechanisms (such as 
institution coordinating good practices and principles to promote consistency) 
to coordinate validation across the broad sectors of education, labor market 
and the third sector. In the education sector, 32 countries have an institution 
in charge of coordinating validation at national level in at least one subsector 
where validation exists

Three quarters of countries use exactly the same standards for validation in 
at least one subsector of education as those used in the formal education 
system. In 12 of these countries the standards used for validation are the 
same as those used in formal education in all subsectors

At the moment, disadvantaged groups, including low-skilled individuals, early 
school leavers, jobseekers/unemployed, individuals at risk of unemployment, 
older workers, migrants/refugees and people with disabilities, benefit least 
from validation.

Decisive action is still required to meet the 2012 Council recommendation 
principles in a number of areas. The analysis suggests that the main 
challenges to meeting the 2018 deadline are in professional development 
of validation practitioners and prioritization of disadvantaged groups; these 
principles have comparatively low activity and reach.
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3. National educational contexts overview 
(Italy, Slovenia, Croatia) 

3.1 Italy

General education system

The education s compulsory from 6 to 16 years of age and is divided into five 
stages: kindergarten, primary school (scuola primaria or scuola elementare), 
lower secondary school (scuola secondaria di primo grado or scuola media 
inferiore), upper secondary school (scuola secondaria di secondo grado or 
scuola media superiore) and university.

Main challenges 2

The 2015 school reform and the national system for the evaluation of schools are 
being implemented and could improve school outcomes. Although still above 
the EU average, the early school leaving rate is steadily declining. Participation 
in early childhood education is high for four- to six-year-olds. More attention 
is being paid to the quality of higher education and the framework for allocating 
public funding to universities has significantly improved in recent years. Italy 
has the lowest tertiary educational attainment rate in the EU for 30- to 34-year-
olds. The higher education system is underfunded and faces the problem of 
ageing and declining teaching staff. Transition from education to work is 
difficult, even for highly qualified people. This is causing a ‘brain drain’

As a result of years of debate and initiatives since 2012, a national legal 
framework on validation has progressively developed in Italy: The National Law 
92/2012, reforming the Labor market, foresees the immediate institution of a 
national system of competence certification and validation of non-formal and 
informal learning. The National Technical Committee (the institutional authority 
in charge of the implementation of the system) decided to define a draft of 
National Guidelines on validation of non-formal and informal learning and 
certification of competences by the end of 2016. This means that a framework 

  2 Extract from The Education and Training Monitor 2016 was prepared by the Director-
ate-General of Education and Culture (DG EAC)
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could be defined in Italy to also include school education and HE, where there 
is still a lack of regulatory tools on validation. In conclusion, there has been 
a decisive shift in Italy to a more concrete and comprehensive stage in the 
implementation of a national strategy on validation.

The D’Basket set of skills and National curricula 

The development of the 8 basic skills in Italy is still embedded in the school 
curriculum and teaching of subjects in the 6-8 grades and follows the National 
Indications 3  which offer the essential levels of performance for general education 
and uses the Learning Units as reference for teachers. The learning objectives 
can be reached in a minimum/maximum number of hours per subject and the 
evaluation is done according to general standards and includes the Portfolio 
delle competenze individuali. In the learning objectives one can find, structured 
by subjects (with exception of the “rational thinking” competences which are 
to be intended as cross-curricular), most of the 8 basic skills (especially in 
the areas of mother tongue and foreign language, math and science). The 
skills addressed in the D’Basket project therefore are functional to the learning 
objectives.  Moreover, in February 2017, the Guidelines of the Certification of 
Competences in the first cycle of Education (1 to 8th grades) has been delivered, 
which in the next school years will become an official document (end of 5th 
grade and end of 8th grade) to certify competences. The “Certificazione delle 
Competenze”’s rationale draws “attention to the new construct of competence, 
which requires the school to rethink its way of doing, suggesting that it uses the 
learning acquired within the individual disciplines within a more comprehensive 
individual growth process. Individual learning contents remain the bricks on 
which personal competence is built.” Accumulating knowledge therefore is not 
sufficient, but it is necessary to find ways to establish relationships between 
knowledge and the world in order to work out solutions to the problems that 
real life poses daily.” This represents an important step to move away from 
the artificial separation of subjects, but the process is still long. The D’Basket 
project in Italy can use this reference framework to include non-formal education 
methods to increase competences in a cross-disciplinary approach. 

 
  3 Indicazioni nazionali per i Piani di studio personalizzati nella Scuola Secondaria di 1° grado
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3.2 Slovenia

General education system

Compulsory basic education in Slovenia is organised in a single structure nine-
year basic school attended by children aged six to fifteen years. Basic education 
is provided by public and private schools (less than 1% of students are enroled 
in private schools) and educational institutions specialising in children with 
special needs The main basic education objectives include: to enable pupils to 
acquire knowledge and skills in accordance with their abilities and interests; to 
support personal development; to develop the ability for life-long learning and 
further education; to develop awareness of belonging to the nation, national 
identity and cultural heritage, and to nurture general cultural values; to develop 
respect for human rights, tolerance and acceptance of diversity; to develop 
communication skills in the Slovenian language and foreign languages; to 
facilitate sustainable development and to take responsibility for one’s actions, 
one’s health, for other people and the environment; to develop entrepreneurial 
skills, innovation and creativity. Outcomes for specific subjects and knowledge 
standards are laid down in the curricula.

After the compulsory basic education of nine years comes the upper-secondary 
education. The upper-secondary education takes two to five years. The upper-
secondary education welcomes generations of 15-year olds, as a rule. The 
upper-secondary education encompasses general education, i. e. different 
types of gimnazija programmes and the matura course, and vocational and 
technical education.

Main challenges

With a growing number of tertiary-educated people and a low rate of early 
school leaving, Slovenia has already met its national targets under the Europe 
2020 strategy. 

Fluctuating demographic trends pose a great challenge to maintaining a 
consolidated network of schools and an efficient system of school funding. 

Vocational education is attended by a large number of young people, yet 
apprenticeships are being reintroduced to engage employers further and 
improve transition to the labor market.

Slovenia does not have a long tradition in the validation of prior learning; 
however, the country is taking the first steps towards establishing an overarching 
national system of validation. In 2016, the national qualification framework, the 



162016-1-IT02-KA201-024288

SQF, was legally adopted (http://www.nok.si/en/). The SQF is referenced to the 
EQF. In addition to the SQF, the Ministry responsible for education has invited 
all institutions involved in the validation of non-formal and informal learning 
(up to the tertiary level) to start developing an overarching, national system for 
validation that will include common standards, processes and quality assurance. 
At this point in time, validation is done individually by each institution, even 
though common practices can be observed. Validation is most developed and 
implemented in the CVET sector where processes are centralized to some extent 
at national level.

The D’Basket set of skills and National curricula

School curriculum in Slovenia includes the development of the 8 key 
competences which are addressed through different school subjects, particularly 
communicating in mother tongue (learning Slovenian takes place from the 1st 
grade of elementary school), communicating in a foreign language (English 
lessons start in 4th grade; Italian and Hungarian as minority languages in bilingual 
zones take place from 1st to 9th grade; German can be taught as first, second or 
third foreign language – optional); mathematical, scientific and technological 
competence (mathematics from 1st grade on; technics and technology from 6th 
to 8th grade); social and civic competences (partly in 4th and 5th, and partly in 7th 
and 8th grade).

Nevertheless, it appears as there is lack of systematical development of digital 
competences, learning to learn, sense of initiative and entrepreneurship, cultural 
awareness and expression competences (apart from music and literature). 
However, as seen from Slovenian legislation on compulsory basic education 
(Zakon o osnovni šoli – ZOsn), namely article 2 (education objectives), these 
competences are included in Slovenian school curriculum among which we 
find acquiring the potential for a further educational and career path, with 
an emphasis on competence for lifelong learning; education and training for 
sustainable development and for active participation in a democratic society, 
which includes deeper knowledge and responsible attitude towards oneself, 
one’s health, towards other people, their own and other cultures, the natural 
and social environment; training for common cultural and civilizational values   
that originate from European tradition; training for respect and cooperation, for 
accepting differences and mutual tolerance, for respect for human rights and 
fundamental freedoms; developing literacy and textual understanding, natural 
sciences, mathematics, information, social sciences and arts; developing 
entrepreneurship as effective action taking, innovation and creativity. In praxis, 
these competences are acquired and developed inter-curricularly, meaning 
through other existing school subject.

Additionally, the school curriculum anticipates optional elective subjects and 
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extracurricular activities which include learning a foreign language in the first 
grade; learning a second foreign language; art; computer skills. One of optional 
elected subjects is Media education (orig. “Vzgoja za medije”).

Each school subject in school develops certain key competence(s); the 
acquired competences are descripted for each subject (description of acquired 
competences). This includes competences gained inter-curricularly.

Therefore, Slovenian school curriculum generally includes all competences 
and skills addressed by D’Basket project. Nevertheless, non-formal education 
methods are not specifically named and addressed in Slovenian national 
curriculum for compulsory basic education.

3.3 Croatia 

General education system

The education system today begins in preschool institutions, which include those 
run by local authorities and private nursery schools. Nurseries are responsible 
for full-day or shorter programmes of education, health care, nutrition and 
social care, which cover children from the age of six months to when they start 
school. In 2010, 58% of pre-school aged children attended them, while over 
99% attend in the year before they start school. Children who are six and a half 
or over must attend compulsory elementary education, which lasts 8 years. 
There is an adult education system for those over the age of 15 who fail to 
complete elementary education. For the first 4 years, children remain in one 
classroom with a head teacher and has separate teachers just for the foreign 
languages, religious education and in the 4th grade for music education.. In 
year 5 they begin switching classrooms and have a specializes teacher for each 
subject, as their base curriculum of native language, mathematics, a  first and 
a second foreign language, physical educations, music  and art, geography, 
history, technical education, science split into three subjects in grade 7 – biology, 
chemistry and Phisycs. This completes the cycle of compulsory education.  
Upon completing their elementary education, children may continue optional 
secondary education which is divided according to curricula into gymnasiums, 
vocational schools (technical, industrial and craft based) or art schools (music, 
dance, art). Gymnasiums provide a comprehensive syllabus which lasts 4 years 
and includes a final examination, the state matura. Programmes in vocational 
and art schools last from one to five years, and usually end with the production 
of a final assignment, but it is also possible to sit the state matura if pupils 
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have completed four years of secondary education.  Since 2010, state matura 
results have been the basis for entry to higher education institutions. Along 
with secondary education, there are also programmes which prepare people to 
work in their chosen vocations and adult education programmes. Elementary 
and secondary education in state schools is free.

Main challenges 4

The proportion of general government expenditure spent on education was 
generally stable between 2007 (10.5 %) and 2013 (10.7 %) but it fell significantly 
to 9.8 % in 2014. 

The very low early school leaving rate and the high proportion of secondary 
vocational school graduates entering higher education are the main strengths 
of the system. 

International studies point to skills deficiencies among 15-year-olds in 
numeracy, literacy and reading skills.

The 2016 European Semester country-specific recommendations (CSRs) to 
Croatia (Council of the European Union 2016) included a recommendation on 
education and training:  provide appropriate up- and re-skilling measures to 
enhance the employability of the working age population, with a focus on the 
low-skilled and the long-term unemployed. 

Vocational and tertiary education graduates face difficulties in making the 
transition to work due to mismatches in subjects studied and outdated curricula. 
(according to EU Skills panorama 2015)

Non-formal education  

Croatia has not yet developed a system of recognition and validation of 
non-formal and informal learning at national level, as recommended in the 
Council Recommendation on Validation of Non-formal and Informal Learning. 
Accordingly, a national institutional framework for validation has not yet been 
fully defined, nor is there a single institution responsible for validation. Although 
there is no national validation framework, there is a tradition of certain sectorial 
validation approaches which have been developed as a solution to sectoral needs 
for quality assurance in certain types of jobs. Current developments in setting 
up and defining a national qualifications framework, including approaches, 
methods and procedures for validation and valorization of non-formal and 
informal learning are new and not directly linked to these existing sectoral 
practices in validation. 

  4 According to The Education and Training Monitor 2016,  prepared by the Directorate-Gen-
eral of Education and Culture (DG EAC)
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Alongside developments within the establishment of the Croatian Qualification 
Framework (CROQF), including the relevant legal framework, Croatia is moving 
towards the creation of a system of validation of non-formal and informal 
learning. This system which will include the definition of methods, tools and 
approaches is strongly linked to and derives from the CROQF. Since 2010, 
significant steps forward have been undertaken in terms of setting up the legal 
framework and fulfilling the pre-requisites for the national recognition and 
validation system. In 2013, the Croatian Qualifications Framework (CROQF) Act 
came into force. The recognition and validation of non-formal and informal 
learning is a substantial part of the Act and will be further developed in the 
Ordinance on recognition and validation of non-formal and informal learning 
due in 2017.

The D’Basket set of skills and National curricula

School curriculum in Croatia includes the development of the 8 key competences 
which are addressed through different school subjects, particularly 
communicating in mother tongue (learning Croatian takes place from the 1st 
grade of elementary school), communicating in a foreign language (English 
lessons start in 1st grade; Italian and Hungarian as minority languages in bilingual 
zones take place from 2nd to 8th grade; German can be taught as first, second 
or third foreign language – optional); mathematical, scientific and technological 
competence (mathematics from 1st grade on; technics and technology from 5th 
to 8th grade); social and civic competences are taught not as separate subjects 
but as part of the form time periods ( At least 5 periods per year from the  1st 
to the 8th grade), digital competences are thought through the subject ICT (5th 
to 8th grade). 

Nevertheless, it appears as there is lack of systematical development of 
learning to learn, sense of initiative and entrepreneurship, cultural awareness 
and expression competences (apart from music and literature). However, 
these competences are included in Croatian school curriculum among which 
we find acquiring the potential for a further educational and career path, with 
an emphasis on competence for lifelong learning; education and training for 
sustainable development and for active participation in a democratic society, 
which includes deeper knowledge and responsible attitude towards oneself, 
one’s health, towards other people, their own and other cultures, the natural 
and social environment; training for common cultural and civilizational values   
that originate from European tradition; training for respect and cooperation, for 
accepting differences and mutual tolerance, for respect for human rights and 
fundamental freedoms; developing literacy and textual understanding, natural 
sciences, mathematics, information, social sciences and arts; developing 
entrepreneurship as effective action taking, innovation and creativity. In praxis, 



202016-1-IT02-KA201-024288

these competences are acquired and developed inter-curricularly, meaning 
through other existing school subject and through the 35 periods each form 
teacher has with its class..

Additionally, the school curriculum anticipates optional elective subjects and 
extracurricular activities which include a set of additional, mainly non formal 
activities through additional learning of the first foreign language; additional 
learning of the second foreign language; additional art classes; additional 
computer skills and robotics classes, additional science classes. One of the 
optional elected subjects are Media education (orig. “Medijska kultura”), 
education on ICT technologies and robotics (orig. “informatička I robotička 
grupa) and the science eco group  (orig. “Eko grupa”)..

Each school subject in school develops certain key competence(s); the 
acquired competences are descripted for each subject (description of acquired 
competences). This includes competences gained inter-curricularly.

Therefore, the Croatian school curriculum generally includes all competences 
and skills addressed by D’Basket project. Nevertheless, non-formal education 
methods are not specifically named and addressed in the Croatian national 
curriculum for compulsory basic education.
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4. Data  collection and experiences from 
the field

1.1  Study cases and good practices collection 

 
4.1.1 Methodological aspects

Case studies forms were applied by project partners in public schools, local 
NGO-s, entrepreneurs/ businesses from Croatia, Slovenia, Italy and other EU 
countries (Romania) in order to collect a diversity of non-formal experiences 
used to develop transversal skills on pupils as: interpersonal and intercultural 
skills, media literacy and creativity skills, entrepreneurial skills. 

The case study template had analyzed three main areas of interest:

1. Identifying educational practices. Topics like activities, skills, tools, methods, 
resources, financing and sustainability were included.

2. Recognition of non-formal educational methods (tools to evaluate and to 
recognize learning outcomes in schools; recognition of non-formal methods).

3. Advocacy for and sustainability of non-formal education (challenges faced 
in order to ensure sustainability of the experience/method and suggestions 
for development of non-formal education).

General criteria (decided in participation with all partners of the project) for the 
collection and evaluation of the study cases at national level:

• Relevance of the experience  for the development  of one of the three skills
• Possibility and potential to include the practices in the curriculum
• Potential for transferability in a different context
• Potential of innovation
• Cases that don’t need high financial support
All collected cases were analyzed and selected to be published according to 
peer evaluation meetings at national level.
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4.1.2 Key findings from the case studies analysis  

The practices regarding educational methods/activities approach all the three 
key skills in many of the experiences collected, there is a specific focus in Slovenia 
on the ones dedicated to entrepreneurship, the 
main promoters of such non-formal activities are 
NGOs, schools or partnerships of those (project 
based activities).

One practice regarding the advocacy initiative in 
the field was collected by Slovenian partners.

The practices regarding recognition of non-formal 
educational activities are limited to: the European 
tool Youth Pass used for Youth in action/Erasmus+, while at national level there 
is mentioned the experience of Slovenia Nefiks (promoted by an NGO) and one 
in Netherlands.

Actors

According to the collected cases the main actors identified as being involved 
in developing non-formal activities among pupils are: NGO-s, schools, local 
authorities, social enterprises, private companies. These actors involved in 
developing non-formal activities are acting either individually or in partnership: 
few of collected cases are developed only by local NGO, some are developed 
only by schools, but most of the collected cases are developed in partnership 
between local NGOS/ schools/ local authorities/ social enterprises. 

Tools/ methods 

The tools/ methods mentioned to be used for non-formal activities are very 
diverse: website, videos, photos, lab activities, learning by doing, robotics and 
automation education in elementary school, shop of local values and history, 
educational TV carried out by students, theatre, didactical  products, web page, 
films/ spot, guide for educators, manuals, handbooks, DVDs,  Youth Hub model 
, webinars, workshops,  audio video tutorials, team building, local campaigns, 
newsletters, lean canvas business model, group work, booklets, storytelling, 
observing, didactical games, cultural/artistic works valuing diversity, including 
sports, music and performing arts, non-formal communication, role play, social 
games, pantomime, exhibitions, pitching, creative writing, design thinking, 
interviews, play learning labs, cooperative learning, peer work.

These methods were mentioned as successful in developing the following skills:

34 PRACTICES OF NON-FORMAL 
EDUCATION SELECTED

30  education
3 recognition
1 advocay
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Entrepreneurial skills: analysis, reflection, creative and critical thinking, learning 
different processes of production, developing  entrepreneurial ideas/ products, 
reflection on the process  to think about how decisions  affect  the results, 
financial literacy, knowing the main rules of financial management, developing 
a problem solving system, leadership, risk taking attitudes, create a marketing 
campaign;

Intercultural and interpersonal skills: the sense of observation, debate, field 
research , involvement of pupils in public discussions; understanding the 
consequence of discrimination, working without conflicts in diverse teams, 
awareness of own and others cultures, active listening, interculturalism, 
identify and act upon stereotypes and discrimination in different aspects of life, 
build narratives based on interaction with different people inside or outside of 
school; safety; loyalty, meaningfulness, awareness, listen actively, respect the 
differences, active citizenship; empathy, self- reflection, presentation skills;

Media literacy skills: develop the sense of observation, analysis, critical thinking, 
writing skills for media and language skills, reprocess the contents of the 
different school subjects for the purpose of media information (methods and 
technique in writing and production), production of articles, interviews, video, 
news, expose personal experiences.

Resources

Main human resources used in order to develop non-formal activities mentioned 
within the study cases were: volunteers, teachers, parents, grandparents, local 
stakeholders, schools, local citizens, youth workers, experts from different 
fields (ICT, communication, entrepreneurship, pedagogical), unemployed youth, 
trainers, educators, local decision makers, Ministry of education. Beneficiaries 
of such activities were: children, adolescents, children with special needs.

Financial resources mentioned for the implementation of non-formal activities: 
donations, grants, local funds.

The collection of non-formal activities has underlined that non-formal activities 
are developed as extracurricular activities or optional subject in the national 
curriculum. 

General impact:  improvements of relationship and collaboration, improvement 
of school performance of all pupils, improvement of general skills, improvement 
of positive relation between pupils and teachers, improvement of positive relation 
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among teachers, respect of differences, developing a sense of responsible 
attitude, bringing new resources from local community or network, develops 
interpersonal skills and promote inclusive teaching.

For the extension/ development of the non-formal educational methods few 
recommendation can be  collected  from the selected cases:

• To include changes in the legal framework regarding non-formal education

• To implements non-formal education methods on a wider level

• To identify resources for training, equipment

• Training of teachers

To ensure the sustainability of the non-formal methods few challenges were 
mentioned:

• Financial and educational resources

• Impact of nonformal education

• Improvement of school performance of all pupils

4.2 Peer review - Selection of study cases and practices at 
national level

ITALY
In February 2017 the peer evaluation meeting in Italy by the project partners: 
Association 2050 and Romolo Onor School was organized.

The practices that were analyzed provided good examples of activities/ 
approaches that could be adapted to the school and improve teacher/students 
relations as well as learning processes. 

The main needs emerged and activities that could be carried out in further 
steps of the project can be categorized in:

1. Ad hoc methods of short duration for independent use of non-formal activities 
(also of brief and circumstantial nature) during subject-specific lessons, which 
requires specific training for teachers. This may entail specific training for 
teachers and school staff. 

2. More structured workshops and/or activities involving not only teachers but 
also outside professionals - these methods should be agreed with teachers, 
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principal and be included in the curriculum (not a “project”, but part of the 
educational curriculum). The sustainability of such activities also depends on 
the engagement of local authority and community groups/ NGOs. This may 
entail the planning of multidisciplinary activities with class-groups or multi-
class groups. 

3. All activities should be multidisciplinary and be connected by a red thread, 
a theme which should be used every school year as part of the general year 
program, decided and changed with local authorities and civil society, which 
should be involved and contribute with different initiatives.  Agreements with 
local authorities and community groups, NGOs and other actors should be made 
when planning the overall educational offer each year. 

Teachers and representatives of 2050 Association have discussed at length 
about the lack of tools to recognize and validate the three basic skills for 
students that make the goal of this research, as the curriculum does not foresee 
formal evaluation or even recognition of these skills. 

It was underlined the importance of having an adapted version of the YouthPass, 
which is a tool especially designed to recognize and validate the 8 basic skills 
acquired in non-formal contexts. Right now, the YouthPass is only used in Youth 
in action program, but the Salto agency is developing a version to be applied 
also for Erasmus Plus projects. 

SLOVENIA
Representatives of project partners from Slovenia (Osnovna šola Antona Ukmarja 
and Kulturno izobraževalno društvo PiNA) have collected: 1 case of advocacy, 
2 cases of recognition and 11 cases of educational practices of non-formal 
education at local level, among which they selected 10 cases to be published in 
the final report.  In the process of selection of the cases to be published there 
were discussed additional criteria as:

- cultural environment in which a school is set: study cases closer to one’s 
general world view and cultural environment are more likely to be applied in 
practice; 

- competent, open-minded human resources to apply new methods and 
practices (also in cases when a specific topic is harder to be put in the official 
curriculum in which case it is up to the teacher/educator to find an innovative 
way to use new approaches); 

- it is important that the study cases include strengthening of competences of 
both (or at least one of the two) teachers and pupils (on the chosen fields). 
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CROATIA
Upon the collection of national practices, the local project partners (City of 
Pula, Elementary School Veli VRH Pula and Foundation for Partnership and Civil 
Society Development) have selected 12 cases of educational practices of non-
formal education among local institutions. During the peer evaluation meeting 
(February 2017) representatives of the partners have decided to select 6 cases 
to be published in the European report. Partners noted also the importance of 
transferability of each case to be later put in practice as some of the cases might 
not be transferable completely.

Other relevant and meaningful factors, very important for transferability of non-
formal education cases were discussed  by the partners: competent and open-
minded resources to apply new methods; teachers or professionals involved  in 
their free time.

4.3 Survey with teachers
Aiming to assess the teachers’ per-
spective regarding their perception on 
the relevance and possibility of devel-
opment of key skills within the current 
curriculum and the actors involved in 
providing non-formal education, as 
well as their willingness to learn more 
about this, within the project there was 
produced an online questionnaire, with 
8 sets of questions.
The online questionnaire was translated 
in the three languages of project partners: Italian, Slovenian 
and Croatian and applied online to teachers from public 
schools from the three countries.

 The 114 respondents teach different disciplines, ranging from Italian, 
mathematics, informatics, geography, physics to art, culture etc. 91% of the 
respondents teach a subject that is compulsory in the national curriculum.

56% of the respondents teach in 6-8 grade, 42% in 4-5 grade and 32% in 1-3 
grade.

INTERVIEWS WITH TEACHERS 
114 respondents

31 Slovenia  
34 Croatia   
49 Italy
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4.3.1 Overall comparative interpretation of teachers ‘questionnaire’ s 
answers

Relation between national curriculum and the development of key skills

Majority of respondents, 62%, answered with strong disagreement that there is 
a clear and defined objective, among other educational objectives, to develop 
entrepreneurial skills is in the official curriculum on the subject/s they teach.

Regarding the development of media/intercultural skills the majority as a clear 
and defined objective, the majority answered in the average zone, with ”not 
strong agreement” or ”disagreement”. 

To the question if it is possible to include - in the official curriculum on the 
subject/s I teach - clear and defined objective to develop key skills, 

Majority of answers (70%) were in large/strong agreement for media/intercultural 
skills, and only 47% for entrepreneurial skills.

If it is relevant to include- in the official curriculum on the subject/s I teach - 
clear and defined objective to develop key skills, the majority of answers (75%) 
were in large/strong agreement for media/intercultural skills, and only 50% for 
entrepreneurial skills.

Regarding the participants’ experience in the collaboration with civil society 
and community actors for the education of pupils, only 34% agrees and strongly 
agrees that it is possible, 42% agrees it is not difficult, while positive for pupils is 
considered by 60% and positive for their teaching competences by 50%. The rates 
are quite similar for all the three countries in general. Slovenia has registered 
none answer in the area of agreement and strong agreement regarding the 
possibility of collaboration with civil society and community actors for the 
education of pupils.

Use of non-formal education

35% of all respondents  agree in a strong manner they use non- formal methods 
of teaching in order to achieve educational objectives.  The percentage is 
reflected in all the countries, with a lower level in Slovenia, where only 23% use 
non- formal methods of teaching in order to achieve educational objectives.

A high majority of 72% of the respondents agree in a strong manner they 
interested in learning more about non-formal educational methods.

67%  of the total respondents agree and strongly agree that are willing to apply 
non-formal methods in their activities.

A similar percentage, 63%,  is willing to share the teaching responsibilities with 
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non-formal educators. There are similarities between the three countries, with 
a lower percentage in Slovenia, where only half, 52%, of the respondents are 
willing to share the teaching responsibilities with non-formal educators.

4.3.2. Key findings from results by country

ITALY
The 49 respondents teach different subjects, 46 of them teach a subject that is 
compulsory in the national curriculum, 17 in the 1-3 grade, 18 in the 4-5 grade 
and 22 in the 6-8 grade.

Relation between national curriculum and the development of key skills

35% of the respondents answered with strong disagreement that there is a 
clear and defined objective, among other educational objectives, to develop 
entrepreneurial skills, in the official curriculum on the subject/s they teach.
Regarding the development of media skills the majority answered in the average 
zone, with not strong agreement or disagreement, regarding the existence of 
such clear and defined objective, and with 76% in the agreement regarding the 
intercultural skills development.

To the question if it is possible to 
include - in the official curriculum 
on the subject/s I teach - clear and 
defined objective to develop key skills, 

Majority of answers (80% and 73%) 
were in large/strong agreement for 
media/intercultural skills, and 51% 
for entrepreneurial skills (above the 
project average).

If it is relevant to include- in the 
official curriculum on the subject/s I 
teach - clear and defined objective to develop key skills, the majority of answers 
(73% and 67%) were in large/strong agreement for media/intercultural skills, 
and 48% for entrepreneurial skills.

Regarding the participants’ experience in the collaboration with civil society 

UNDERSTANDING OF THE TERM 
“NON-FORMAL EDUCATION” ITALY 

Subjects/activities that can support 
and/or improve learning of compulsory 
subjects  40
Subjects/activities that are not 
evaluated or recognized as part of the 
school curriculum  6
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and community actors for the education of pupils, 48% agrees and strongly 
agrees that it is possible, 41 % considers it not difficult, positive for pupils 62% 
and positive for their teaching competences around 52%.

Use of non-formal education

31% of the respondents  agree in a strong manner they use non- formal methods 
of teaching in order to achieve educational objectives.  

A high majority of 75% of the respondents agree in a strong manner they are 
interested in learning more about non-formal educational methods.

64%  of the total respondents agree and strongly agree that they are willing 
to apply non-formal methods in their activities, while a percentage of 63%  is 
willing to share the teaching responsibilities with non-formal educators. 

SLOVENIA
The 31 respondents teach different subjects, 28 of them teach a subject that is 
compulsory in the national curriculum, 8 in the 1-3 grade, 8 in the 4-5 grade 
and 18 in the 6-8 grade.

Relation between national curriculum and the development of key skills

The majority of respondents, 75%, answered with strong disagreement that 
there is a clear and defined objective, among other educational objectives, 
to develop entrepreneurial skills 
is in the official curriculum on the 
subject/s they  teach.

Regarding the development of me-
dia/intercultural skills as a clear 
and defined objective, the majority 
answered in the average zone, with 
not strong agreement or disagree-
ment .
To the question if it is possible to 
include - in the official curriculum 
on the subject/s I teach - clear and 
defined objective to develop key 
skills, 

half of the answers were in large/strong agreement for the inclusion media/
intercultural skills, and 30% for entrepreneurial skills (below the project average 
and all the other countries).

If it is relevant to include- in the official curriculum on the subject/s I teach - 

UNDERSTANDING OF THE TERM  
“NON-FORMAL EDUCATION” SLOVENIA

Subjects/activities that can support 
and/or improve learning of 
compulsory subjects  15
Subjects/activities that are not 
evaluated or recognized as part of 
the school curriculum  11
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clear and defined objective to develop key skills, the majority of answers (70%) 
were in large/strong agreement for media/intercultural skills, and only 40% for 
entrepreneurial skills.

Regarding the participants’ experience in the collaboration with civil society and 
community actors for the education of pupils, none agrees that it is possible 
and only 30% thinks that is not difficult.  Positive for pupils is recognized by 64% 
and positive for their teaching competences, around 50%.

Use of non-formal education

23% of the respondents  agree in a strong manner they use non- formal methods 
of teaching in order to achieve educational objectives.  

A percentage close to 50% of the respondents agrees in a strong manner they 
are interested in learning more about non-formal educational methods.

50%  of the total respondents agrees and strongly agrees that are willing to 
apply non-formal methods in their activities.

52%,  is willing to share the teaching responsibilities with non-formal educators. 

CROATIA
The 34 respondents from Croatia 
teach different subjects, 30 of them 
teach a subject that is compulsory in 
the national curriculum, 12 of them 
in the 1-3 grade, 22 in the 4-5 grade 
and other 24 in the 6-8 grade.

Relation between national 
curriculum and the development of 
key skills

The majority of respondents, 63%, 
answered with strong disagreement 
that there is a clear and defined 
objective, among other educational objectives, to develop entrepreneurial skills 
in the official curriculum on the subject/s they  teach.

Regarding the development of media/intercultural skills the majority as a clear 
and defined objective, the majority answered in the average zone, with  not 
strong agreement or disagreement .

To the question if it is possible to include - in the official curriculum on the 

UNDERSTANDING OF THE TERM  
“NON-FORMAL EDUCATION” CROATIA
 
Subjects/activities that can support 
and/or improve learning of compulsory 
subjects  13
Subjects/activities that are not 
evaluated or recognized as part of the 
school curriculum  9
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subject/s I teach - clear and defined objective to develop key skills, 
the majority of answers (70% and 79%) were in large/strong agreement for 
media/intercultural skills, and 62 for entrepreneurial skills (above the project 
average).

To the question if it is relevant to include- in the official curriculum on the 
subject/s I teach - clear and defined objective to develop key skills, the majority 
of answers (80% and 85%) were in large/strong agreement for media/intercultural 
skills, and only 47% for entrepreneurial skills.

Regarding the participants’ experience in the collaboration with civil society and 
community actors for the education of pupils, 45% agrees and strongly agrees 
that it is possible and 56 % not difficult, positive for pupils 64% and positive for 
their teaching competences, around 59%.

Use of non-formal education

39% of the respondents  agree in a strong manner they use non- formal methods 
of teaching in order to achieve educational objectives.  

A high majority of 88% of the respondents agree in a strong manner they are 
interested in learning more about non-formal educational methods.

82%  of the total respondents agree and strongly agree that are willing to apply 
non-formal methods in their activities.

70% is willing to share the teaching responsibilities with non-formal educators. 

4.4 Peer review- the pupils’ perspective 

Quiz for pupils

Each partner will involve pupils in the review process. An online questionnaire, 
taking the shape of a personality test has been drafted by Tandem Plus and 
translated by project partners will be administrated to pupils 9 to 12 years old 
from Italy, Croatia, Slovenia, aiming to assess children’s motivation to learn, 
learning styles, role models and vision of context as the initial activity of the 
D’Basket experience (see appendix 2).
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5. Conclusions and recommendations

There is low recognition of relevance and opportunities to develop entrepreneurial 
skills in schools. In this respect more awareness regarding the benefits of such 
skills development for the pupils and opportunities to connect with are to be 
done at country level.

The perception regarding the other key skills inquired for the project, the media 
and interpersonal skills, is more favourable to the development of such skills 
within the national curriculum either with or without the civil society/social 
actors partnership.

The teachers are willing to learn more in the respect of non-formal methods, 
and many of them would be willing to share their pedagogical responsibility 
with non-formal educators. Dissemination of existing practices and extension 
of exchange opportunities to other educational service providers should be 
considered.

Many non-formal activities are project based and don’t ensure continuity of 
results, neither methodologically, nor financially.

Agreements with local authorities and community groups, NGOs and other 
actors should be made when planning the overall educational offer each year.

All activities should be multidisciplinary and be connected by a red thread, 
a theme which should be used every school year as part of the general year 
program, decided and changed with local authorities and civil society, which 
should be involved and contribute with different initiatives.  

Competent and open-minded resources to apply new methods, teachers or 
professionals should be available at local level and well prepared.
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6. Additional resources
 

School Education Gateway Europe’s online platform for school education

https://www.schooleducationgateway.eu/

KeyCoNet has created for teachers interested in implementing project-based 
learning and assessing key competences.

http://keyconet.eun.org/c/document_library/get_file?uuid=d2e33016-9c19-
4901-aa00-5d25c5d734f2&groupId=11028

http://keyconet.eun.org/c/document_library/get_file?uuid=2ba7847f-b335-
4aa6-9d57-bad7c441aedd&groupId=11028

Intercultural diversity

Teaching material based on a successful eTwinning project “Culture in a box” 
that can be replicated by other educators

https://www.schooleducationgateway.eu/en/pub/teacher_academy/teaching_
materials/culture-in-a-box-.htm

Europeana is a multi-lingual online collection of millions of digitized items 
from European museums, libraries, archives and multi-media collections. 

http://www.europeana.eu/portal/en

The Go-Lab portal offers science teachers the opportunity to create highly 
interactive and personalised inquiry learning experiences for their students.

http://www.golabz.eu/

Teacher 2020, examples of projects of entrepreneurial education and an 
explanation of what made them successful.

https://issuu.com/teacher2020/docs/teacher_2020_entrepreneurial_educat
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The Virtual Guide to Entrepreneurial Learning is a practical and useful tool 
for teachers in primary, secondary and vocational schools that want to 
mainstream entrepreneurial education in teaching methods and learning 
processes they set up in classroom every day. The guide contains more than 
100 tools and methods to support entrepreneurial teaching and learning, 
good practices and framework documents from 85 different schools in 10 
countries.

http://archive.ja-ye.org/Download/jaye/TES-brochure-digital-distribution.
pdf

eTwinning project “Young Entrepreneurs” and can be replicated by other 
educators. 

Age group: 12-19, Duration: 1 school year.

https://www.schooleducationgateway.eu/en/pub/teacher_academy/teaching_
materials/young-entrepreneurs.htm

Youth work and non-formal learning in Europe’s education landscape

http://ec.europa.eu/assets/eac/youth/library/reports/youth-work-
nonformal-learning_en.pdf

Validation

Monitoring the use of validation of non-formal and informal learning

http://www.cedefop.europa.eu/en/publications-and-resources/
publications/4148

2016 update to the European inventory on validation of non-formal and 
informal learning - Synthesis report

2016 update to the European inventory on validation of non-formal and 
informal learning-national reports

Italy https://cumulus.cedefop.europa.eu/files/vetelib/2016/2016_validate_
IT.pdf
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Slovenia 

https://cumulus.cedefop.europa.eu/files/vetelib/2016/2016_validate_SI.pdf

Croatia 

https://cumulus.cedefop.europa.eu/files/vetelib/2016/2016_validate_HR.pdf

Appendices

1. National reports: collection of practices and evaluation reports and 
online questionnaires for teachers: Italy, Croatia, Slovenia, European. 
Separate documents.

2. Tools developed for the research: questionnaire for teachers, quiz for 
pupils.
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www.dbasket.eu


