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ABOUT D’BASKET TOOLKIT, PROJECT AND PARTNERS 

 

Never before has the educational system undergone so many changes as in the last few years, 

focusing on “lifelong learning” and the concept of “competences”. We are facing significant mismatch 

between education and schooling system on one side and the economy and market needs on the 

other. On one side modern, knowledge-based economies require people with higher and more 

relevant, transversal skills that can foster people’s flexibility and prepare individuals for today's varied 

and unpredictable career paths. On the other side, due to its complexity, the existing education 

system is adapting slowly; institutions at all levels of education and training still need to foster the 

relevance and increase the quality of their educational input to pupils and students and the labour 

market, foster the proficiency in those skills that are used on the job and throughout life, such as 

literacy, numeracy and problem-solving skills, to widen access and to facilitate transitions between 

different education and training pathways.  

Schools will continue to play an important role in people’s life. The way in which education systems 

respond to increasing social heterogeneity has a significant impact on the well-being of all members of 

the communities they serve.  

The development of basic skills however is not exclusively related to a future professional life and 

jobs, but – more widely – to the development of whole-of-citizens, actively participating and engaged 

in their community. Such skills need to be part of the educational process from the very early stage. 

Furthermore, non-formal learning needs to be further promoted and supported as it can greatly 

contribute to basic skills development. 

In this regard, schools, also in partnership and networking with other stakeholders and providers, can 

provide opportunities for young people to learn about global developments of significance to the 

world and to their lives; equip learners with the means of accessing and analysing a broad range of 

cultural practices and meanings; let students engage in experiences that facilitate international and 

intercultural relations, and encourage reflection upon the learning outcomes from such experiences; 

and foster the value of the diversity of peoples, languages and cultures, encouraging intercultural 

sensitivity, respect and appreciation.  

D’BASKET focuses on developing basic skills by improving educational methods from an early age 

through the collaboration of schools and NGOs active in education. In this regard, it aims at 

contributing to the priorities of Europe 2020 Strategy, in particular it addresses the overall aim of EU 

2020: less than 15% of 15-year-olds should be 'low-achieving' in those basic skills, as measured by PISA 

tests. 
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ABOUT D’BASKET  

This toolkit is one of the main results of the D’Basket project, a two-year long KA2 Erasmus+ project 

which consists of activities focused on developing non-formal education pathways to firstly empower 

primary school teachers to use non-formal educational approach in formal school setting and 

secondly, and to foster the development of three key (multifaceted) competences among pupils, aged 

between 10 to 15.  

The project aims at creating a more “structural” cooperation between schools and other education 

providers, and actors (such as local authorities) to leverage the potential of learning basic and 

transversal skills by frequent interaction and exchange between the “world” of the school and the 

“world” outside in the community. Such interaction will also have positive effects on guidance for 

future educational and professional choices of pupils.  

The project D’BASKET focuses on developing basic skills by improving educational methods from an 

early age through the collaboration of schools and NGOs active in education, using scattered 

experiences into a consistent set of pathways and pedagogical methods for the improvement of 

teaching methods, and to configure such methods and pathways to be embedded into school curricula 

(as part of regular teaching or as extracurricular activities offered by the schools) to develop basic and 

key skills as part of their educational offer. We do so by providing transnational teaching and learning 

activities to foster basic skills, multilingualism, creativity, digital skills and entrepreneurship, equity 

and inclusion approaches into didactics activities, which are collected in this toolkit.  

D’Basket consists of different stages: the activities of joint staff training and short mobility of pupils 

aim at improving the level of key competences and skills and the quality of education through 

transnational cooperation between education and other stakeholders (NGOs, local authorities). 

Finally, the activities of the project are thought to be in line with the education plans of the schools 

and will be integrated as good practice and new methods into daily educational activities.  

The project has been inspired by different experiences of single partners in previous projects or 

initiatives which have highlighted the need for an EARLY activation of basic and transversal skills also 

in pre-teen age. Such preventive approach helps to avoid ESL and to guide youth towards educational 

choices that motivate and boost their diverse talents.  

All in all, we bring together schools and NGOs active in the field of youth and non-formal training – 

with the support of local authorities that have a stake in education – in order to devise and JOINTLY 

develop, test and assess educational activities that boost basic and key skills for pupils in primary and 

lower secondary schools.  
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WHO IS THE TOOLKIT FOR? 

In an increasingly complex world, innovation in the education systems should primarily foster 

innovative learning environments (both physical and virtual), practices and partnerships to help all 

pupils acquire key skills through high-quality teaching and learning. Tenets of capacity building are the 

management of local and international networks and community resources, and the development of 

the teaching professions.  

In this context, this toolkit is a capacity-building tool for primary school teachers, school leaders, 

school staff and other professional education providers. It aims to support them in introducing and 

delivering effective interdisciplinary non-formal educational methods in early formal education system 

and its curricula or extracurricular settings to foster and equip pupils with the right skills for 21st-

century economies and to support them to use those skills productively.  

As the word itself explains it, this is a set of “tools”, offered to become “teaching tools” by indicating 

the process that can lead to achievement of learning outcomes (in our case, recognition and 

development of basic skills). We have chosen and adapted non-formal education practice to make it 

adequate to the groups of pupils of the D’Basket project. The activities are most suitable for the range 

10-15 age, but they can be adapted by teachers for younger – or older - pupils.  With this toolkit, we 

are aiming to:  

 Lead to an understanding of the importance of non-formal and cooperative forms of 

education, specific characteristics and its contribution to the development of key 

competences complementing formal education.  

 Introduce the validation system that correlates to both formal validation systems 

(identification, recording, assessment, certification) and non-formal ones. 

 Explain the non-formal methodological approach to be used during the implementation 

phase. 

 Offer thee pathways with examples of exercises to incorporate them in curricula or 

extracurricular setting: 1. basic skills in interpersonal and intercultural skills for educators 

and pupils for inclusion, 2. media literacy and creativity; 3. entrepreneurial skills. 

The final version of the toolkit follows a group review of teachers and two sessions of joint staff 

training held in San Donà di Piave (VE) and in Pula in 2017.   
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OVERVIEW OF THE TOOLKIT AND HOW TO USE IT 

For the toolkit to serve its purpose and to be as practical as possible for its access online, we have ave 

structured it in three  main parts: 

The first part, THE VALUE OF NON-FORMAL EDUCATION (NFE), aims at acquainting the reader with 

the basic tenets and with the theoretical background of NFE. Furthermore, it aims at explaining 

specific characteristics and its contribution to the development of key competences as 

complementary to formal education, the concept of skills and competences, and giving an overview of 

pedagogical contexts where NFE can be applied. It introduces also the validation system that 

correlates to both formal validation system (identification, recording, assessment, certification) and 

the non-formal one.  

The second part, MAIN METHODOLOGICAL PRINCIPLES, aims at acquainting a reader with theoretical 

as well as practical guidelines and recommendations for implementing NFE activities within formal 

educational settings, explaining different pedagogical approaches, learning and coaching methods.  

The third part, EXAMPLES & PRACTICAL TOOLS, aims at providing some useful examples of practical 

tools and exercises to be used during the implementation of workshops and directs a reader to other 

useful resources for further exploration of NFE.  Furthermore, it offers three pathways with given 

examples of exercises to incorporate them in curricula or extracurricular setting: 1. basic skills in 

interpersonal and intercultural skills for educators and pupils for inclusion, 2. media literacy and 

creativity; 3. entrepreneurial skills. Additional resources and templates are available in the last section. 

This toolkit is a resource that can be used in different contexts, so a reader can feel free to jump pages 

and go directly to topics of one’s interest, using the table of contents as a base.  
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THE VALUE OF NON-FORMAL EDUCATION (NFE) 

This chapter introduces the origins and background of NFE, its objectives and the advantages it brings 

to teachers and young people. You will get acquainted with the differences between formal, non-

formal and informal educational and with the concepts of skills, competences, knowledge. Moreover, 

this chapter will point attention to the benefits and common purposes that can be achieved while 

working with NFE methods and what kind of social, transversal and soft skills can be developed and 

improved.  

 

WHY IS NON-FORMAL AND INFORMAL LEARNING VITAL TO 
FOSTER CHANGE?  

Participatory, creative non-formal learning methods have proven to be an excellent source of working 

principles to empower individuals to activate themselves and create a change. Whilst in the past 

citizenship was comprehended as a status of individuals in society and their relationship to power, 

nowadays this concept has grown to a wider understanding which encompasses formal, informal, 

political, cultural, and interpersonal relationships. These proactive attitudes should be part of the 

educational process of all young citizens and a shared responsibility of formal education system, 

families and communities at large.  

In order to take an active role in society, different participatory methods can be used as means of 

developing competences which stimulate participants to be active in discussions, reflecting on 

arguments and counterarguments; to be able to cooperate, interact with others, be respectful and 

tolerant about differences among people and to resolve conflicts with others; to have the ability to 

look at media information, news and messages in a critical manner and to use them in an active way 

(not merely as consumers, but also as producers); to achieve good language competences, both 

reading and writing; to be active constituencies also by monitoring and influencing policy makers for 

changes in society; and lastly, to be innovative and creative. 

There are many kinds of learning, all of which depend on the educational context. Formal, non-formal 

and informal learning approaches (or education) are complementary and mutually reinforcing 

elements of lifelong learning processes. 

Differently from formal learning, which is always organised and structured, has learning objectives and 

takes place within a formal educational system - usually in traditional classroom settings (e.g. 

kindergarten, school, university), non-formal learning could be described as learning situations or so 

called learning experiences, designed to improve a range of skills and competences; be it at work, at 

home or during leisure time, and be it on personal, social and political level, which are - to a large 

extent - process-oriented, with planned learning objectives but no pre-set curricula, with no set 



 

10 

objective in terms of learning outcomes, with no direct time constraints and no pressure to perform in 

a certain way.  

Informal learning refers to the lifelong process whereby each individual acquires attitudes, values, 

skills and knowledge from educational influences and resources in his or her own environment and 

from daily experience (family, neighbours, marketplace, library, mass media, work, play, etc.). 

While the stress in formal education is more on acquiring knowledge passed on by teaching staff and 

less on practical skills, non-formal education often focuses on developing skills and competences, 

rooted in attitude-based learning, focusing on the learning-by-doing approach.   

The idea of non-formal education is based on voluntary involvement, deriving from people’s own 

beliefs and motivations, which make them committed to what they do.  

In a non-formal educational process, methods and tools are always adapted to the learners, it is 

important that the process supports the capacities and skills of the participants, combining learning at 

individual and group levels, focusing on group dynamics and interactions (participant-participant as 

well as trainer-participant level), through which participants support and inspire each other in the 

learning process. 

Essential part of the input into the learning process of all members of the group is the learning process 

of each individual, whereas the trainer’s role is to define the terms of interaction and to be the 

facilitator of the learning process in which he or she also participates 

Social inclusion through non-formal learning is of a great importance for individuals to realize their 

potential within society and to gain recognition by the society for contributions that they make.  

In non-formal learning settings, you need a balance between body, mind and feelings; only when all 

three levels are engaged then can socially-engaged learning take place. In contrast, formal education 

is too often focused only on the mind. 

While non-formal education and formal education both use a variety of theories and concepts as well 

as input from experts, non-formal learning is more open to the input of participants in the learning 

process (which does not exclude theories and expert input, however). It places great importance on 

participants’ own exploration in finding commonly accepted definitions.  

Some of the main recurring features of NFE are:  

 Participation (young people participate actively) 

 Action-oriented (there is always some action involved) 

 Experiential learning (one always goes through an experience) 

 Learner-centred (the activity builds up on previous experiences and knowledge of the 

young person) 

 Co-operative learning (a group of young people carries out required tasks collaboratively) 
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 Groupwork-based (the group is a source of learning; group members learn from each 

other) 

 Problem solving (there are often difficult tasks or situations to tackle) 

 Conflict resolution (resolving conflicts within the group is a frequent task and a valuable 

source of learning) i 

Engagement in non-formal activities is an empowering source which creates favourable conditions for 

individuals to develop their talents and positive self-image. Furthermore, for reshaping learning to 

better match the needs of the 21st century knowledge economies and open societies, it is important 

to acknowledge that all learning, not only the formal one, has value and most of it deserves to be 

made visible and recognised. 

 

NON-FORMAL EDUCATION AT THE SERVICE OF LIFELONG 
GUIDANCE. 

The 2008ii Resolution of Council of the European Union on lifelong guidance (LLG) defines it as an 

essential part of the European lifelong learning strategy.  

Notably, the project D’Basket focuses on early adoption of NFE in the first and lower secondary cycles 

(ISCED I-II) and this choice also refers to its strength as guidance tool. The project in fact aims at 

reinforcing the competences of all school staff, including those teachers or staff who provide guidance 

for the choice of the next education/training options and pathways. The use of the tools proposed in 

the next chapters, can support the general guidance system by providing competence assessments 

and emergence.   

Non-formal education and its capability to develop and foster basic and transversal skills in non-formal 

contexts supports and enriches the concept of LLG in several respects. It creates situations, where 

participants learn in different circumstances and environments that can be related to the community 

and the “world” outside formal education settings. Furthermore, especially for young people, this 

represents an added-value as NFE offers different venues to interact and become aware of own’s 

competences and attitudes – as well as feelings – that can help individuals learn about themselves, 

their acknowledged and unexpressed inclinations and talents.  

In the perspective of LLG, NFE supports a mind-set and personal insight that can help the youth (in the 

case of the D’Basket project) and individuals of any age make choices and improve competences that 

can support them in managing their lives. Importantly, LLG and NFE share the multidimensional nature 

of guidance, which relates not only to educational, training and occupation decisions and pathways, 

but also to other life situations.  
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In fact, not only is the labour market swiftly changing and requires flexible competences and the 

ability to learn and adapt in a lifelong perspective, but also our society is equally mutating: 

demographic change (ageing, migrations, parcellation of lifestyles and subcultures), availability (and 

often overload) of information, globalization and technological advances all imply that such skills will 

be needed also to become (for young people) and remain (for adults) active citizens. Guidance and to 

a certain extent NFE support this continuous process “by providing them with the skills and 

competences needed to decode the world around them and make informed choices as they manage 

their learning and career pathwaysiii” and, we add, their lives. 

 

VALIDATION, RECOGNITION OF NON-FORMAL LEARNING AS A 
CONTRIBUTION  

While for formal learning and its learning outcomes, standardised processes of recognition, 

assessment and validation already exist, resulting in a certification system, non-formal or informal 

learning development are not sufficiently considered as valuable forms of skills development.  

Why is that so? What is assessed can often determine what is valued and what is taught. The 

challenge of non-formal and informal learning derives also from the fact that learning outcomes (soft 

skills, competences and personal self-development) are hard to grasp, the results are very intangible 

from the perspective of the existing educational metric system, and since we are trying to measure, 

validate, recognise those learning outcomes within the existing formal educational system of 

validation, the situation turns out challenging and the relevance of non-formal or informal therefore 

often stays unrecognised and undervalued.  

Validation and recognition of non-formal and informal learning is an important issue when rethinking 

education systems in the scope of better matching the modern economies. To increase visibility and 

value of learning taking place outside formal education and training system, improvements in learning 

outcomes, assessment and recognition needs to be fostered.  

When talking about skills and competences gained through non-formal learning opportunities, it is 

more common to use only identification and documentation, since it is harder to assess and validate 

the soft learning outcomes (such as better social and communication skills, better self-image, better 

leadership skills, etc.), whereas the training providers are mainly involved in information, advice and 

guidance (IAG) and in identification, documentation and sometimes in assessment stage. The 

philosophy behind this kind of recognition in the context of primary and lower secondary school does 
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not necessarily aim for certification, but rather to support emersion or improvement of competences, 

gain personal fulfilment or to achieve some other objectives.iv 

The overall aim of validation is to enhance visibility and value through four stage process: 

identification, documentation, assessment and certification, the full range of knowledge, skills and 

competences held by individual, irrespective of where these has been acquired, within or outside the 

formal education system. Furthermore, individuals engaging in a recognition process for their non-

formal and informal as well as formal learning outcomes should be awarded with an easily accessible 

and manageable, visually attractive personal profile or document that has social value and is widely 

recognised so that they can benefit from it, now or later in life, when returning to the formal lifelong 

learning system or to the labour market. 

 

HOW TO ENSURE SKILLS AND COMPETENCES RECOGNITION AND 
VALIDATION  

How to evaluate and recognize the learning outcomes of non- formal education activities? This is a 

complex and long-lasting question that is not easily answered. 

Evaluation in formal education seems not only normal and secure but also very strict and of a 

quantitative nature, however, analysing the differences between non-formal and formal education 

evaluations you will notice that they are not so different, let’s compare them to see main differences 

and common points. 

RESULTS VS PROCESS 

The first and crucial difference between NFE evaluation and FE evaluation is the object of the 

evaluation. In formal education, the evaluation is about results or performance, in particular using 

written and oral tests teachers try to establish the percentage of knowledge that the student has 

acquired regarding a topic or a subject. This kind of evaluation refers to the students’ knowledge at 

the moment of the test, it is a sort of “intellectual photograph” of what a student has acquired from 

the previous lessons. 

In non- formal education activities, the object of the evaluation is the development process: the word 

“process” includes the results and the products of the activities (the so-called “outputs”) but – more 

importantly – it also refers to the communication and coping mechanisms that emerge in the group 

during the session itself, it regards also the inner change of perception and self-awareness of 

individual participants. Evaluating the process therefore means observing and reflecting on the whole 

activity, it refers to the “knowing act” and not to the knowledge acquired after the activity itself. 
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GRADES VS IMPROVEMENT 

How to measure the knowledge acquired? In FE evaluation teachers in school use grades (1-10 or A, B, 

C), this seems like an objective, quantitative and scientific method of measurement due to a number-

oriented classification of student’s achievements but in fact it only refers to the percentage of good 

answers to the questions asked. This does not necessarily represent the entire knowledge about an 

issue or a subject. The scale of measurement goes from negative to positive. 

In non- formal education activities, the measurement only refers to improvement; there is not a 

negative pole of evaluation. The minimum measurement will be “as before”. If students do not make 

any improvement through the activities, this results in “no change” because the impact of non-formal 

training is the change or improvement of the person not only at the moment of the assessment but 

also in the future and in different contexts. Each activity can give results in terms of awareness of 

some future choices or behaviours that the students will have to make. It is not and should not be 

seen as a knowledge- based reflection, but rather an improvement in their everyday life. Students can 

leave a non- formal training activity with no improvements, but they will not be evaluated negatively 

for that. 

 

PASSING VS AUTONOMY 

Evaluation has its own consequences, in FE evaluation teachers make a decision whether to pass 

students to the next class or not, and therefore they have to repeat the year according to the grades. 

In non- formal education activities, the evaluation of the process has the aim of establishing the 

students’ improvement in autonomy and responsibility in some competences that were developed 

during the training itself. The evaluation of the process always requires the student’s feedback as 

much as the teacher’s observation and reflection and this the most significant difference from formal 

education where students’ feedbacks on school activities and learning outcomes do not necessarily 

have an active role in the decision of their grades and the subsequent moving up of class. 

 

A EUROPEAN TOOL FOR RECOGNITION AND VALIDATION OF SKILLS 
(YOUTHPASS)v  

Youthpass is a tool to document and recognise learning outcomes from youth work activities. It is 

available for projects funded by Erasmus+: Youth in Action (2014-2020)vi and Youth in Action (2007-

2013) programmes. It is a part of the European Commission’s strategy to foster the recognition of 

non-formal learning.  
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Youthpass is, basically, a certificate confirming the participation of the young person in a Training 

Course, an EVS, or mobility project; providing an overview of the training course, its aims and 

objectives, its programme; describing the individual learning outcomes in terms of Key competences. 

Most importantly, Youthpass is a process for the recognition and validation of skills acquired in non-

formal education. It is based on how participants look at themselves and their learning achievements. 

Youthpass can be integrated into a series of non-formal education activities, for example: 

 

 

CHART 1: SOURCE SALTO-YOUTH  

In practice, the Youthpass certificate is the result of a dialogue process between the participant and 

the teacher/trainer and/or fellow participants. Sharing and getting feedback is the basis for 

encouraging reflection about one’s learning and the eight Key competences developed/strengthened 

during the training. 

The Youthpass process is designed to make the learning in non-formal education more explicit: this 

means that the learner has to be aware of what he/she is learning and try to put into words what has 

been learnt. Reflection and assessment go hand in hand. 

The self-assessment parts of the programme and the dialogue process need time, commitment, and 

active participation. A lot of trainees are not familiar with this kind of work or skills assessment, so 

methodological support should be provided. 

Youthpass can be a useful tool to support the recognition and validation of competences acquired in 

non-formal education. It is a concrete empowerment tool showcasing learning achievements and skills 

development. It can be easily adapted and integrated into non-formal education paths, however the 
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process for the implementation of the Youthpass in all Erasmus+ programmes is currently under 

development.  

For further methodological insights and practical advice, you can download the handbook published 

by SALTO Training and Cooperation and the SALTO Inclusion Resource Centres in cooperation with 

JUGEND für Europa, the German National Agency for Youth in Action: “Youthpass unfolded. Practical 

tips and hands-on methods to make the most of the Youthpass process”, 

www.youthpass.eu/en/publications/youthpass-unfolded/  
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NFE APPROACH AND MAIN METHODOLOGICAL PRINCIPLES  

 

KNOW THE NEEDS 

 

One of the main aims of the school and education system in 21st century democratic society, should 

be to shape young people into democratic, responsible individuals, critical and proactive citizens, 

engaged in the societal matters; co-creating and shaping society and its system in various ways. Too 

often though it is happening that youngsters, after finishing their school, find themselves feeling lost 

in “the grey zone”: out of the system and institutional safety, that they are so used to have. Too often 

they find themselves alienated and not in line with the current narrative; demotivated, discouraged to 

act as it is expected from them, as this means keep on feeding unjust existing systems. Too often the 

gained knowledge seems so inapplicable in everyday life situations. Too often different possibilities 

and opportunities seems absent and distant.  

How can we mitigate the emotions that can arise from such situation? How can we turn those 

situations into more encouraging ones? To feel legitimate part of a group /community /society, to feel 

accepted in all the diversity that there exist could be an important drive to provoke such change. What 

kind of support and guidance is therefore needed to be(come) active member of society, to develop 

sense of communal responsibility toward the society and towards the planet? 

The more senses of the belonging a person develops and recognises, the more aware he or she is 

about the complexity of her or his identity; about differences between dynamics of the groups one is 

belonging to, as well as about the ability and openness to relate and interact with different words and 

different people.vii 

The latter opens two important affirmations. Firstly, that each individual is different and thus needs to 

be treated with a regard to his or her individual context and influences concerning the values, needs, 

and the conditions. And secondly, different individuals are connected in different groups in certain 

conditions, by the very fact of their being human, and those conditions are being negotiated through 

our agency as individuals and through our communion with others. viii 

Working towards active citizenship within a formal or non-formal educational context, these 

perspectives imply paying attention to both the personal development of the individuals and the 

underlying group dynamics and the development in the group or broader – in the society. Taking 

those aspects into consideration and understanding these situations and dynamics, enables an 

educator to work to meet the needs of people in their specific context.  
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NFE therefore acts upon an overarching concept of active citizenship:  

 

To foster Sense of belonging 

One way of practicing such active citizenship, is through exploring the sense of belonging.  

Foster Present (and Future) orientation approach 

The past is always on our shoulders, as it is a part of us even when we are not aware of it. But the 

present is the space wherein people act. Meanwhile, young people study subjects at school that are 

not relevant for the present but instead for their future.  

Managing constant change: construct, deconstruct, reconstruct 

Most young people share an essential attitude towards change. They have both a state of mind that 

allows them to adapt to changes and an inner readiness to bring changes about. Active citizenship 

today requires the capacity to be surrounded and challenged by constant change.  

To foster growth mindset 

Common sense suggests that knowledge inspires confidence and success. Studying attitude and 

performance show that the deciding factor in life is how people deal with failure and handle setbacks 

and challenges. It shows that a person’s attitude is a better predictor of his or her success than 

person’s intelligence.  

Practicing getting out of comfort zones, getting in contact with something new, shows that we can 

change student’s mind-sets, make youngsters hardy and resilient.  
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It is common to juxtapose formal and non-formal education. In this view, formal education is the 

‘banking’ approach, tending to emphasise the intellectual, where the teacher is the ‘sage on the stage’ 

who regards the pupils as empty vessels to be filled with information. On the opposite side of this 

view is placed non-formal education, which acknowledges that these vessels – the pupils – are not 

empty at all: each one of them is already filled in a different way. Here, the educator takes the role of 

the ‘guide by the side’, encouraging the vessels to choose the liquids and to fill themselves as they see 

fit.  

This dichotomy, however, is an oversimplification, as it ignores several factors that blur the distinction 

between the two forms of education. Pedagogical approaches from the formal sector, for example, 

are also applied in the practices of non-formal education. Moreover, the large diversity within the 

formal sector is overlooked, as well as the increasing cross-fertilization between the two forms of 

education. Defining formal and non-formal education in this way even presumes that any activity 

labelled as non-formal learning should automatically be considered as such. 

A better way to differentiate the two sectors is that NFE uses  the 4H-approach, as it stimulates 

learning with Head, Hands, Heart and Health. It emphasizes that the different ways of learning, i.e. the 

intellectual, instrumental, emotional and holistic ways, are interconnected.  

In NFE we are working on learners’ attitudes and competences, which means the process and the 

approach should be thought through thoroughly.  

Firstly, educator’s approach to establishing the learning process for the learners; how do we approach 

it, is it autocratic or open and learner centered? Is it about the knowledge that we have, and we want 

to pass it on to our learners, or are we considering this process as a learning process for all, including 

us? NFE educators should pay attention to work with the knowledge and wisdom that already exist in 

a group and in individual learners and support the learning to come and start from there and to 

expand and grow while exchanging thoughts in dialog and in coherence, cooperation and in tune with 

the others.  

Secondly, the approach of the learners towards the work we are proposing, by considering different 

learning styles. People learn in different ways. It is therefore helpful to use different kinds of working 

material, like visual, audio or physical materials. Non-formal education furthermore invites learning 

experiences through group work, interactions, practical work, laboratories, discussions, where both 
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individual and collective voice can be heard. These can be applied to accommodate the differences in 

style or pace of the learning process, and they can also be used to engage different skills and stimuli.   

In addition to the different ways of learning in terms of experience, there is also a difference in the 

way people process these experiences. Learning is not just based on the experience itself, but also on 

what the individual does with this experience.  

There are many theories dealing with this subject, among which D.A. Kolb’s experiential learning cycle 

is one of the most established.  

 

Kolb’s experiential learning cycle 

 

KNOW YOURSELF: TEACHER, EDUCATOR, TRAINER OR 
FACILITATOR?  

Teachers and educators in NFE are often referred to as a trainers or facilitators, as they do not focus 

on teaching, but rather on leading and supporting the learning process. In this context we will use the 

term trainer to refer to NFE educator. Engaging in life-long learning for the trainers means that they 

should constantly engage in and seek out training opportunities and keep themselves updated with 

emerging educational issues, debates and questions. 

There is no such thing as one and only concept of a good trainer but rather an assemblage of 

concepts.  The quality of work depends on different factors; preferred learning styles, experiences, the 

values of the trainer, training topic, different techniques used, context and organisation, to name but 

a few.  



 

21 

For trainers however, the roles might be difficult to define and to fix, as the contexts of their work and 

the expectations that others may have of them often fluctuate and might even overlap. The role of a 

trainer can be very complex and diverse, correlating to different phases, responsibilities towards the 

different actors involved in the training process, from planning, preparation to evaluation. Trainers as 

such can hold on to the role of a friend, a teacher, an educator, a colleague, a partner, a manager, an 

organiser, a big sister, a tutor, a coach, a supervisor, a joker, a participant, a thinker, a grandmother, a 

sage. In a training, or any other kind of structured learning process, these roles are brought to life 

through our personal and professional approach, values, qualities, skills, abilities and interests. On the 

other hand, our role as a trainer is influenced by the participants, their expectations, the context and 

the content of the training itself.  

The trainer’s roles involve a certain degree of power. At the beginning some negotiation might be 

needed as well as some time to tune in with the required profiles and the known expectations of the 

participants.  

Our training values have central role in the ways we evaluate and interact with the training process. 

They guide what we might call our leadership style. A trainer in a training situation may be challenged 

to adopt diverse roles, and some of these, and the values behind them, may be in conflict.ix 

Taking care of yourself during a training and before subsequent sessions is crucial to sustain balance 

and good shape.  

Trainings, especially youth trainings, can be demanding, tiring and even stressful. There are many 

ways to make training life easier – before, during and after the training. Go into it prepared, with clear 

aims and objectives, but leave the expectations outside. Work on the resources available, focusing on 

what is possible rather than what is not.  

 

SET A PLAN 

There is a huge pile of issues we should pay our attention to when it comes to NFE, but to make it 

more tangible for novices in non-formal education approach, let’s start with setting a logical 

framework to comprehend some of the basic aspects of NFE.  Let’s start with methods.  

Choosing a method is not a simple question of finding activities that will fill the time frame available to 

us. A range of questions should be considered before a method is decided upon. (Do not take this as a 

rocket science - logic is simple; you will obviously not start the workshop with the action plan, when 

the aims of the work have not yet been definedx)  
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The initial questions therefore would be:  

 Which are aims and objectives of the workshop: what do we want for our learners the 

learning outcome to be?  

 Which methods to use for the workshop to reflect the desired learning outcome?  

 Is the chosen method in line with the values that are transmitted with the topic?  

For example: We choose an activity that includes a role play. Our goal is for participants to see how 

important it is for social entrepreneurs to understand the needs of the customers. “At the end of this 

session I would like for participants to better listen to each other.” Or “At the end of this session I 

would like for participants to understand what empathising means.” How is this method supporting 

this process? 

Can the method deliver the objectives specified for this stage of the workshop strategy?  

For example: “At the end of this session I would like for participants to get to know themselves 

better.” Or “At the end of this session I would like for participants to be acquainted with certain 

topics.” Is this method getting me there?xi 

 

Think of the participants. Try to understand what it must be like for someone coming to the workshop. 

What problems and worries are they likely to have, is there someone with special needs and what can 

we do to help them? 

Prepare the space and put up a welcome notice. Use colours and be creative. Open a space for 

participation. If someone comes earlier, engage them to help you with some final touch (moving 

chairs, tearing up a paper, stick something on the wall, check if the equipment works.) If you don’t 

know the group, ask them to create and put on a name tag.  

Go for a relaxed and friendly start! Breath if necessary, try to be relaxed yourself as the beginnings can 

set a tone of the whole workshop.  

Checklist for starting:  

 Welcome 

 Administration and logistics 

 Expectations hopes and fears 

 Background and purpose 

 Outline of the programme 
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 Meet and greet  

 Making contacts – setting out the common agreements 

According to the length of the workshop or series of workshops and the group you are working with, 

you leave out the steps that are not relevant for that specific group, setting or context.   

Warm ups and energizers; those can be exercises to meet and greet, to remember the names, to 

warm up and foster the concentration. 

 

Being connected to the group, to personal experiences and to the learning process is crucial, however, 

it is important and sometimes difficult in certain situations to step back and react from the position of 

the observer, who sees the bigger picture. The following reflection points might be used as an aid for 

monitoring the ongoing processes during a training or a workshop.  

General observations 

Focusing on the session 

Focusing on the discussions 

Focusing on the participants 

Focusing on the program 

Focusing in-depth on the group 

 

 

Evaluation.  

The aim of evaluation is:  

 For a facilitator to learn from the feedback.  

 To support participants to recognise, share and consolidate their learnings.  
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MAIN METHODOLOGIES AND TECHNIQUES/METHODS  

Brainstorming is a method of group-thinking sessions that fosters creative problem solving, by 

generating new ideas and solutions around a specific domain of interest. This method, developed by 

Alex F. Osborn, suggests two (later extended to four) main principles to be used: deferring judgment 

and reaching for quantity to the intent of: 

 reducing social inhibitions among group members. 

 stimulating idea generation. 

 increasing overall creativity of the group. 

Brainstorming as such enables groups of people to think more freely by removing inhibitions and 

encourages to think of as many spontaneous new ideas as possible. All the ideas are noted down on a 

poster and are not judged, analysed, discussed or criticized. Only after the brainstorming session is 

concluded, there comes the phase where such ideas are evaluated and elaborated.  

Brainstorming is efficient when we address specific questions rather than multiple questions.  

The four brainstorming principles, we should not forget about when facilitating the process, are 

interconnected and represent the flow of the brainstorming session:  

 Go for quantity is a “quantity breeds quality” maxim which assumes that the bigger the 

quantity of the generated ideas, the greater the chance to come to a radical and effective 

solution. 

 Withhold criticism: participants should build on each other ideas and focus on extending 

or adding to ideas while putting on hold the criticism, which comes handy later in the 

process. Until then, the environment, welcoming unusual ideas is desired.  

 Welcome wild ideas by looking at the problem from new perspectives and by suspending 

assumptions. Wild way of thinking might lead to better solutions.  

 Combine and improve ideas by elaborating on the generated ideas and using the process 

of association to stimulate the building on the ideas.  

When leading a brainstorming session, it can be helpful to recall the following guidelines to improve 

their effectiveness and quality:  
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1. Stick to the rules: Brainstorming principles should be respected. When they are violated, the 

process and the final ideas tend to be average and less creative, thus it is important to give 

feedback to those that do not respect them. 

2. Pay attention to everyone’s ideas: Make sure participants do not stick to their own ideas, as 

brainstorming requires exposure to the ideas of others as well. To encourage participants to 

pay attention to others’ ideas, make them list out or group similar ideas.  

3. Include both individual and group approaches: To encourage participants to integrate their 

ideas into the group, you can help with introducing brainwriting method; participants are 

invited to write their ideas on a piece of paper and then pass it along to others who add their 

own ideas. 

4. Take breaks: During the group discussions it is important to allow silence so that participants 

have opportunity to think and reflect about things said. 

5. Do not rush: Try to find the balance between time pressure and taking time to go deeper in 

the tasks. Working under pressure has proven to lead to more solutions and ideas, however, 

the quality can be higher if the participants have enough time to compete the task after 

having enough ideas.  

6. Stay persistent: Encourage participants to stay focused and persist at the task even when 

productivity is low. 

7. Facilitate the session: brainstorming sessions is more successful when led and coordinated by 

a skilled facilitator that motivates members, correct mistakes, and provide a clear standard of 

work.  
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To do a small group activity is another way to change the pace in your classroom. The questions that 

might arise is, what type of small group work is best to go for? The choice might depend on the size of 

the group, the timeframe, the physical features of the working space, and the nature of the group 

task. Down below is a list of options you can try out.   

Small group work dynamics gives students a chance to practice the higher-dimension thinking skills. It 

can range from short, informal exercises to structured problem sets that build up most of class. It 

might be useful to mention that small group work can be incorporated into large lectures as well as 

into seminars, practical work and discussion sessions. Here we have compiled examples of small group 

exercises that range from informal to formal and that work well with a variety of class sizes. Below is 

one example, if you want more, you can request the full toolkit writing an email to: 

associazione2050@gmail.com  

Think-pair-share xii 

 

 

Class size:  

any 

 

Time frame:  

5-10 minutes 

 

Setting:  

no limitations 

 

Purpose:  

generate ideas, increase students’ confidence in their answers, encourage broad 

participation in plenary session 

 

Description:  

This strategy has three steps. First, students think individually about a particular 

question or scenario. Then they pair up to discuss and compare their ideas. Finally, they 

are given the chance to share their ideas in a large class discussion. 

 

Comments:  

Think-pair-sharing forces all students to attempt an initial response to the question, 

which they can then clarify and expand as they collaborate. It also gives them a chance 

mailto:associazione2050@gmail.com


 

27 

to validate their ideas in a small group before mentioning them to the large group, 

which may help shy students feel more confident participating.  

 

Circle of Voices xiii 

 

 

Class size:  

any 

 

Time frame:  

10-20 minutes 

 

Setting:  

moveable chairs preferable 

 

Purpose:  

generate ideas, develop listening skills, have all students participate, equalize learning 

environment 

 

Description:  

This method involves students taking turns to speak. Students form circles of four or five. 

Give students a topic and allow them a few minutes to organize their thoughts about it. 

Then the discussion begins, with each student having up to three minutes (or choose a 

different length) of uninterrupted time to speak. During this time, no one else is allowed 

to say anything. After everyone has spoken once, open the floor within the subgroup for 

general discussion. Specify that students should only build on what someone else has 

said, not on their own ideas; also, at this point, they should not introduce new ideas 

(Brookfield & Preskill, 1999). 

 

Comments:  

Some shy students might feel uncomfortable having to speak. Lessen their fear by 

making the topic specific and relevant or by giving each person a relevant quote to speak 

about. A variation to this method, which encourages students to listen more carefully to 

each other, involves requiring each person to begin by paraphrasing the comments of 

the previous student or by showing how his or her remarks relate to those of the 

previous student. For this variation, students will need less preparation time before the 

“circle” begins, but they may need more time between speakers. 
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Reflection with participants on their learning and achievement experience is an essential element of 

the learning process, which encourages individual to elaborate on his or her existing knowledge and 

capabilities; how it has been modified or upgraded by new learning inputs and experience; how has 

the experience contribute to the identification of his or her own strengths to promote and 

communicate properly and weaknesses/limitations to address and explore furthermore.  

Everyone already uses their own instinctive reflective process, and some might thus feel a bit reluctant 

to take part in the activity. For this reason, a more structured and systematic approach is of great 

importance as well as participants’ understanding of the purpose of reflection and how it can benefit 

their learning and professional development. Non-formal learning environment can create an 

intensive and charged learning situations, and inner conflicts may need to be handled within the 

group. For the NFE educators, this part of the process demands a high degree of personal 

involvement, inner stability and the confidence to deal with constant emerging new situations. xiv 

 

How to lead a process 

There are many ways to support reflective learning. No matter which one you use, do make sure that 

the participants think about what they have learned during the NFE process and how this relates to 

and connects their existing knowledge from their studies and past experience. The reflections can also 

help recognise the feedback as a vector to improve their future performance and participation. 

If you are interested in trying out reflection there are a few practical questions that you should 

answer: 

 Where in the course/module would this approach work best? 

 How much experience of structured reflection are the students likely to have? 

 Should the reflections be individual/private or plenary/shared? 

 Are the students (and facilitators) ready for this? 

Having thought about these questions, you should have worked out whether reflection is an approach 

that makes sense in your context and have some ideas about how to introduce it. If you are still 

unsure, you could try a small exercise in a single lecture or workshop and see how the students 

respond. 
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Following, you will find examples/methods for leading debriefing sessions that can also be helpful for 

evaluation purposes. If you want more examples, please request the full toolkit to: 

associazione2050@gmail.com  

The wall of thoughts 

 

 

The teacher writes down on a series of flip-chart sheets some questions relevant for the 

training goals set in the programme. Stick it on the wall. At the very beginning of the 

training programme, the teachers explain to students that they are very welcome to 

answer the questions on the wall and even to comment on other people’s answers. Make 

sure the wall is used for the training only. At the end of the programme (or whenever 

the teacher feels it the right moment) a discussion about the thoughts on the wall is 

necessary and helps evaluating the learning achievements of the students. 

 

 

Satisfaction curve 

 

 

On a large sheet of paper draw a line and divide it into segments: each segment 

represents a training activity, so write down the title of the activity/module. On the top 

of the sheet draw a smiling face and at the bottom a sad face. Ask participants to think 

at the activity/module and their feelings towards it: teachers could decide to assess the 

activity as a whole or a single aspect of it (atmosphere, group work, pace/rhythm, etc.). 

Make sure this is clear to participants (possibly, write it down to make it as explicit as 

possible). 

A similar method is the thermometer, but this tool is more useful to evaluate the 

satisfaction of a single activity/module, not the whole programme.  The thermometer 

can be drawn on a flip chart and participants are invited to put a personalised mark (their 

name or initials) on the temperature they feel best represents how they view a particular 

part of the programme or how they feel the group is. Participants can also be asked to 

share their evaluations and to discuss how things can be improved. 

The flip chart depicting the group evaluation can be posted on the wall and at a later 

stage of the activity can be used again, to see how things have developed. 

mailto:associazione2050@gmail.com
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PRACTICAL TOOLS AND EXERCISES FOR THREE PATHWAYS 

 

INTRODUCTION TO THE STRUCTURE OF THE THREE PATHWAYS  

The methodological cornerstones embedded in the design of the three pathways are: 

 participatory approach: co-design with teachers, school management, and external 

stakeholders for consistency with the standard curricula of the schools  

 use of Content and Language Integrated Learning for parts of each activity 

 use of blended methods that integrate digital literacy and skills also by means of ICT, 

numeracy and application of math concepts 

 use of inter- or multidisciplinary approach and adaptable to different learning styles  

 inclusive approach addressing equity, diversity and inclusion in each activity- specific 

attention for pupils with special needs.  

 Flexibility and integration with non-formal education, inclusion of relevant providers in 

the learning process (participation of NGOs’ companies, champions, experts, 

professionals, and others …) and activities carried out in the community 
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BASKET OF EXERCISES 

We give a couple of energizers, these are trust-building exercises, intended also to energize 

participants. If you want more examples, please request the full toolkit to: 

associazione2050@gmail.com  

COLUMBIAN HYPNOSIS 
 

Objectives Developing physicality, exploring the leader/follower relationship, building 

trust 

Target group and size Any size of group/ Pairs, groups of 3-6  

General description  Participants find a pair; in each pair, one participant takes the role of the 

leader while the other follows; later they switch the roles. The leader 

stretches out their hand with the palm open at head height. The follower 

puts their face in front of the palm; their mission is to keep the same 

distance between the palm and their nose at all times, as if there was an 

invisible string connecting them. The leader begins to slowly move their 

hand, which makes the follower move as well. The task of the leader is to 

move the follower in more and more unusual positions while always 

making sure that the follower is still comfortable with the exercise. They 

can go up into the air and down to the ground, can move around the space, 

etc. 

Time needed 10 – 60 min 

Materials needed Room 

Additional tips for 

educators    

There are many variations of this exercise. For example, the leader can try 

to lead two people at the same time, one with each hand, or even four by 

laying down and using legs as well. One can be both a leader and a follower 

at the same time, etc. Groups up to six people tend to work out well. 

Additional 

information notes 

The exercise illustrates the relationship between a leader and their 

followers. The leader can choose the actions of the follower, but they also 

bear the responsibility for their well-being. The follower has an easier task 

as they don't need to think and can focus fully to the movements. Try to 

move the discussion in the evaluation in the direction of the relationship 

between the leader and the follower. How did the participants feel during 

the exercise? When did the participants feel better and why? What is the 

importance of trust in this relationship? Who has the power in this 

relationship? Can a leader be a leader if nobody follows him?  

mailto:associazione2050@gmail.com
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Adapted from ACE project: ACTIVE INVOLVEMENT OF PUPILS: A HANDBOOK FOR 

EDUCATORS  

Download http://www.pina.si/wp-content/uploads/2015/04/ace-eng.pdf 

 

THIS PEN IS NOT A PEN! 

 

Objectives Creativity, divergent thinking 

Target group and size Any size of group  

General description Take a normal object, like a pen and present it to the participants: »This 

pen is not a pen«. Creativity means finding new ways of applying known 

ideas or objects and this is what this exercise is about. If you have a big 

group divide it into small groups. The participants of each group will stand 

in a circle, the participants one per one will step inside the circle and make 

an image, a statue with the body using the object in another way. Per 

example, if you put a chair on your head it can be a protection from the 

rain, a pen can be used to scratch your back, etc.…). Leave the groups to 

work for few minutes. Make sure that everybody in the group show at least 

one or two pictures, instead it is not so important that everybody shows 

the same number of pictures and neither that they do it in a certain order: 

simply the one that has an idea steps inside the circle and shows it. After 

you can than exchange the object or you can ask the groups to show the 

other groups the most creative ideas they found. 

Time needed 10 min 

Materials needed Some basic objects (e.g. pen, chair, pillow, …) 

Additional tips for 

educators    

The aim of this exercise is to explore and get to know the place through the 

use of touch instead of vision. The participants often start to guess objects 

automatically, but the aim of this exercise is not to guess and identify 

objects, which the facilitator should remind participants about. The primary 

sense in humans is sight. Our other senses are used much less despite the 

fact that they can tell us a lot. Focusing on perception of other senses 

heightens our perception of the environment. This is the direction of the 

evaluation discussion; how do we perceive our environment with our eyes 

closed? Are there any differences? How much information can we obtain 

from the environment by using touch? 

Adapted from ACE project: ACTIVE INVOLVEMENT OF PUPILS: A HANDBOOK FOR 

EDUCATORS 

Download  http://www.pina.si/wp-content/uploads/2015/04/ace-eng.pdf 
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THE MINDFUL JAR 

 

Objectives This activity shows children about how strong emotions can take hold, and 

how to find peace when these strong emotions come up. 

Target group and 

size 

Class group or small groups 

General description 1. Get a clear jar, for example a jam jar and fill it almost all the way with 

water. Next, add a big spoonful of glitter glue or glue and dry glitter to the 

jar. Put the lid back on the jar and shake it to make the glitter swirl. 

You can tell students to come closer and see, or pass the jar around, have 

kids shake the jar and look closer. You can use a script such as the one 

proposed here or make up your script: “Imagine that the glitter is like your 

thoughts when you’re stressed, mad or upset.  

See how they whirl around and make it really hard to see clearly? 

That’s why it’s so easy to make silly decisions when you’re upset – because 

you’re not thinking clearly.  Don’t worry this is normal and it happens in all 

of us (yep, grownups too).” 

2. Put the jar down in front of the group. 

“Watch what happens when you’re still for a couple of moments. Keep 

watching. See how the glitter starts to settle and the water clears? Your 

mind works the same way. When you’re calm for a little while, your 

thoughts start to settle, and you start to see things much clearer”. 

Time needed 15 minutes 

Materials needed Jar, glitter. 

Additional tips for 

educators    

Share with students about how they felt when they shook the jar, and how 

they felt observing it while the glitter settles down. You can discuss about 

feeling stressed and confused, but also creative and in motion… 

Developed by Adapted from: https://positivepsychologyprogram.com/mindfulness-for-

children-kids-activities/ (script from Excite Media, 2017) 
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PATHWAY I: DIVERSITY, DIALOGUE, INCLUSION 
PATHWAYS (OUTPUT 2) 

 

 

When approaching diversity, dialogue and inclusion, we can safely state that we are working on 

intercultural learning. This entails the abilities to understand the role of culture in shaping individuals 

and communities. In this regard, the development of sound intercultural processes is therefore an 

attempt to debunk stereotypes, prejudices or cultural hierarchy, by questioning social injustices and 

working on overcoming them in the learning environment. 

 

Culture is not an abstract concept, it is very much embedded in the realities of 

everyday life. In fact, culture cannot be separated from the social realities in which 

it is developing or from the people who are both influenced by it and are influencing 

it. Taking into account social realities, and political, geographical and economic 

aspects, leads to a more nuanced understanding of culture, genuine interactions 

and avoidance of simplistic interpretations. xv 

 

It is important to highlight that working on intercultural learning enhances basic and transversal 

competences that are useful in the overall educational process as well as citizenship competences. 
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One of the central topics when dealing with intercultural learning is breaking down stereotypes and 

tackle prejudice and discrimination. This is not an easy task for educators “who will need to find the 

balance between giving participants the opportunity to express their opinions and challenging their 

stereotypes and prejudices in a safe environment”xvi. In this toolkit we propose some ideas and 

activities that tackle this core issue and one approach, namely the Theatre of the Oppressed, which is 

an example of how the “stage” can create a “safe environment” for the dynamics of intercultural 

learning.  

In general, the topics addressed in intercultural learning are: 

 identity; 

 culture; 

 social and political context; 

 differences in perspectives; 

 stereotypes, prejudices and discrimination; 

 intercultural communication and dialogue. 

Regardless of the chosen methods, as proposed in this toolkit, it is important to be able to flexibly 

adapt activities to the micro contexts and the individuals. 

As one of the founders of the contemporary disciplines on the study of culture – Edward Tylor states:  
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“…culture or civilization, taken in its wide ethnographic sense, is that complex 

whole which includes knowledge, belief, art, morals, law, custom, and any other 

capabilities and habits acquired by man as a member of society” (Haas, 1944). The 

statement claims that everything directly or indirectly related to mankind, anything 

created or maintained is subjected to cultural influence. xvii 

On a more practical level, culture can be brought down to “software” which people use in their daily 

life; basic assumptions, norms, and beliefs that people hold. One of the most famous theories on 

culture and its perception is the so-called “cultural iceberg”. What it implies is that there are some 

components of culture which are rather evident to us; whereas the other components are very hard to 

discover. The idea behind this model is that culture can be depicted in the form of an iceberg: only a 

very small portion of iceberg can be seen above the water line. This top of the iceberg is supported by 

the much larger part of the iceberg, underneath the water line and therefore invisible. Nonetheless, 

this lower part of the iceberg is the powerful foundation. 

The same is in the case of culture: some of its components are more visible – art, music, architecture, 

literature, language, etc. Yet, the more powerful components of culture are much in depth and 

therefore, less visible: the social norms, assumptions on time, gender roles, conception of past and 

future, patterns of group decision making, arrangement of physical space, etc. The iceberg model 

implies that the visible parts of culture are just expressions of its invisible parts. It also points out, 

how difficult it is at times to understand people with different cultural backgrounds – because we may 

spot the visible parts of “their iceberg”, but we cannot immediately see what the foundations that 

these parts rest upon are. That’s why it is often difficult to track particularly indiscernible things in a 

culture and understand the logic behind a particular behaviour. xviii 

In the next pages there will be non-formal educational tools such as energizers, role plays, simulation 

games, group works, individual exercises that can be applied for developing an interculturally healthy 

and competent audience.  

Each exercise is a ‘physical reflection’ on oneself. A monologue. An introversion. The games, on the 

other hand, deal with the expressivity of the body as emitter and receiver of messages. The games are 

a dialogue, they require an interlocutor. They are extroversion. In fact, the games and exercises are 

mostly “gamesercises” – there is a fair proportion of exercise in the games and a fair proportion of 

game in the exercises. xix  

Another methodological framework presented is the Theatre of the Oppressed (TO), which is meant to 

lead to reflection through the exploration of situations in which people are deprived of their basic 
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rights, both on the personal and collective levels; to do so, interactive games are inspired by real life 

situations and by the struggle for human rights.  

The Theatre of the Oppressed, a term coined by Augusto Boal, is a series of theatrical analyses and 

critiques developed in the 1950s. Boal was an avid supporter of utilizing interactive techniques, 

especially in the context of theatre. Many of his ideas are considered as "a new media perspective", 

despite the relatively early birth of these ideas. Since then, these ideas have been developed more, 

giving them meaning in a modern-day context. The creation of the Theatre of the Oppressed is largely 

based on the idea of dialogue and interaction between audience and performer. Moreover, these 

ideas have served as a framework for the development and evolution of stronger ideas. xx 

Following, three  exercises are proposed. You can request the full toolkit by writing an email to 

associazione2050@gmail.com  

 

mailto:associazione2050@gmail.com
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THE NATIONAL FLAG 

 

Theme Intercultural 

Objectives Reflection on the community we live in, symbols of the country and 

nationality 

Learning outcomes To self-reflect and present their opinion  

To develop creativity 

To develop communication skills 

Target group and size Any size of group 

General description The activity is aimed to highlight different views and perceptions 

through drawing flags or symbols and discussing it 

Instructions for 

educators/teachers 

The exercise is divided into two parts. In the first part, the participants 

are asked to draw their national flag individually or in pairs.  

When they are done, we invite them to present their drawings to the 

whole group. We direct the discussion towards the importance of 

symbols in the flag and what ideals and values they represent. We can 

help in this part, showing the flag before drawing and presenting the 

symbols in the discussion. 

In the second part we repeat the exercise, only this time we instruct 

participants to draw the flag in the way they would have wanted it to 

be. What is their vision of the country? What is important to them, what 

would they highlight? 

As in the first part, we ask the participants to present their drawings to 

the group. We try to find similarities and differences between the 

different points of view of the participants and the differences between 

the 'real' and 'our' flags. 

Debriefing and 

evaluation 

Encourage students to present their vision of the symbols, should they 

look like and why? 

Time needed 45-60 min 

Materials needed A4 paper sheets and coloured pencils 

Additional tips for 

educators 

The exercise can be done with other symbols and flags, for example with 

local or municipal coats of arms or with the flag of the European Union; 

we direct the discussion to the community we are talking about. It is 

also possible to use symbols of other countries, where the focus is more 

about the stereotypes and the value of diversity. 

Adapted from ACE project: ACTIVE INVOLVEMENT OF PUPILS: A HANDBOOK FOR 

EDUCATORS http://www.pina.si/wp-content/uploads/2015/04/ace-

eng.pdf 
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IMAGE THEATRE 

 

Theme Intercultural 

Objectives Team work, Body expressiveness, recognizing body language, physical 

and verbal expressions, exploring and observe details, sharing 

observations, stories and knowledge, improvisation and imagination 

Learning outcomes to develop team work skills 

to get the importance of non-verbal communication 

Target group and size Any size of group / Groups of 4-6 persons 

General description Image Theatre is a series of exercises and games designed to uncover 

essential truths about societies and cultures without resort, in the first 

instance, to spoken language – though this may be added in the various 

‘dynamizations’ of the images. The participants in Image Theatre make 

still images of their lives, feelings, experiences, oppressions; groups 

suggest titles or themes, and then individuals ‘sculpt’ three-dimensional 

images under these titles, using their own and others’ bodies as the 

‘clay’. 

Instruction for 

educators/teachers 

Prepare a set of photos cut previously from magazines, internet, etc. 

representing different problems that you want to talk about. Divide the 

participants in groups and have each group chose a photo.  Each group 

prepares three images with their body: 

In the first image they should try to imitate with their bodies the 

content of the photo they took.  

In the second and third images they alter the first to show an emotion 

or story they have in the photo.  

Debriefing and 

evaluation 

Other groups watch the images being formed and observe, comment on 

or try to describe and guess what is in the group’s photo. After the 

groups have presented their images, they show the original photo to the 

others. 

Time needed 45 min 

Materials needed Photos 

Additional tips for 

educators 

The frozen image is simply the starting point for or prelude to the 

action, which is revealed in the dynamization process, the bringing to 

life of the images and the discovery of whatever direction or intention is 

innate in them. At its simplest, the idea underlying this is that ‘a picture 

paints a thousand words’. Images work across language and culture 

barriers and, as Boal shows, frequently reveal unexpected universalities. 

Also, working with images, sculpting rather than talking, can be more 

democratic, as it does not privilege more verbally articulate people. 

Additional 

information/notes 

It can be used as an introduction to Forum Theatre, or NEWSPAPER 

THEATRE. 
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Adapted from ACE project: ACTIVE INVOLVEMENT OF PUPILS: A HANDBOOK FOR 

EDUCATORS http://www.pina.si/wp-content/uploads/2015/04/ace-

eng.pdf 

  

 

ALL THAT WE ARE 

 

Theme Participation, Diversity, Tolerance 

Objectives To discover the diversity of the group  

To experience the feeling of belonging to the “in-group” or the “out-

group”  

To stand up for one’s own opinion  

To promote sensitivity, empathy and respect 

Target group and size Group of 10+ 

General description In this activity, participants are for a short time grouped around realities 

that they have in common with other participants. 

Instructions for 

educators/teachers 

Ask the group to stand at one end of the room. Explain that you are 

going to read out questions. Those who can answer “Yes, I 

do/am/can/did/have, etc.” can go to the side of the room with the “We 

do” sign, those who answer “No, I don’t/I’m not/can’t/didn’t/haven’t, 

etc.” go to the other side with the “We do not sign”. If anyone feels they 

do not belong in either group, they should stand in the middle.  

Tell the group that it is up to each individual how they interpret the 

questions; there are no right or wrong answers.  Tell them that after 

each question they should wait a moment, look around and be aware of 

how many people there are in each group. Read out the questions one 

after another. Leave time for people to take up their positions. After the 

last question, ask the participants to get into small groups to share their 

feelings and experiences. 

Debriefing and 

evaluation 

In plenary, ask:  

• How did you feel being in a big group?  

• How did you feel standing alone or with only a few others?  

• How did you feel when you thought you did not belong in either 

group? 

• What other feelings did you experience? 

• Have you experienced any similar feelings in your daily lives? 

• Think of examples in your daily lives when you are part of the 

majority. When do you feel good about this, and when not? 

Why?  



 

41 

• Think of examples in your daily lives when you are part of the 

minority. When do you feel good about this and when not? 

Why?  

• What does this exercise tell us about access and barriers to 

participation?  

• What does this exercise tell you about power relations in 

society? How do you experience them?  

• What can we take from this exercise to help us be together in 

this group? 

Time needed   45-60’ 

Materials needed A prepared list of questions (see “Tips for facilitators”)  

A large room or open space Two signs – one saying, “We do”, the other 

“We do not” – on opposite walls 

Additional tips for educators  You need to know the group at least a 

little to be able to make an appropriate list of questions. Try to include a 

variety of categories so that everyone can have the experience of being 

in the minority. Try to find questions that do not divide the group by 

nationalities; the aim of the activity is to show diversity within the 

group.  

Be aware that some questions may be sensitive. For example, “Who is 

homosexual?” may be OK for some participants but not for others. 

Therefore, avoid questions that could be embarrassing for some 

individuals.  

Write the questions in a form that can be answered with “I do/ am” and 

“I don’t/ ’m not” and make the order varied. 

Additional 

information, notes 

Suggested questions: Who is a student? Who is studying music? Who 

still lives in the place where they were born? Who still lives in the 

country where they were born? Who is a citizen of the country where 

they live? (or has a passport from that country?) Who can speak three or 

more languages? Who has 4 grandparents? Who is flunking some 

subjects at the moment? Who lives in a country that is not their country 

of birth? Who has lived where they now live for more than three years? 

Who has parents who are divorced? Who has a parent or grandparent 

who emigrated from one country to another? Who lives together with a 

partner? Who lives alone? Who grew up in a village? Who is a smoker? 

Who is religious? Who has more than three brothers and sisters? Who 

feels their human rights are safeguarded in the country where they live? 

Who is married? Who has participated in an activity like this before? 

Who lives with their parents? Who feels part of a minority group? 

Developed by MOSAIC - The training kit for Euro-Mediterranean youth work 
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D'BASKET Media literacy and creativity pathways 
(output 3) 

Several are the reasons for introducing media literacy for students, but also for teachers, families and 

communities.  

Media are channels of communication, and understanding how such channels work, and develop a 

sense of critical appreciation and appropriation becomes an important competence of citizenship for 

youth but also from teachers and adults. 

It must be clear that there are two levels of media literacy, that is teaching about the media and 

teaching through the media. These are two different concepts and – although not in contrast – 

educators should be aware that they have different objectives and activate various skills and 

competences. This kit will focus mainly on the first dimension, providing also inputs and basic 

information for the second one. In the reference section, we refer to publicly available resources that 

offer training for the technical aspects of media production and the use of media for educational 

purposes, but it is not a technical manual on media production. 

The profound link between media literacy and the 8 basic skills for LLL becomes evident when 

considering media functional to communication, but also in all the cultural and economic dimensions 

in which media operate. Knowledge and understanding of media become paramount in life in all 

respects. New digital technologies, social media, the hybridization of media channels and the 

information overload pose new challenges for educators. If the young generations are “digital native” 

it has been repeatedly proven that unless digitalization becomes embedded in critical and creative 

thinking, as well as in the abilities to search, retrieve and produce information as well as to 

communicate via the networks, with full autonomy, the use of technology itself does not contribute to 

development of life and citizenship skills.  It is like having a car but no road or destination to drive it 

through. 

Pedagogical approach 

The following activities draw from non-formal education principles in terms of approach, even if some 

of the activities do not differ from workshops or activities that can be applied to formal school 

environment or curricula. 
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Most activities are based on “de-construction” or questioning, that is, activate curiosity and critical 

thinking to bring students (but also adults, if families are involved and also teachers/educator in the 

process) to ask questions and come up with answers that can later be discussed individually or in 

groups. 

The learning process therefore is “student centred”, much of it requires the development of a sense of 

trust with the teacher/educator to foster expression and to allow students to share knowledge and 

opinions and creating their conclusions about the issues. Small techniques of trust-building are already 

described in this toolkit and are common in non-formal education. In order to prompt active reflection 

from students it is important that teachers facilitate and set some basic rules for students to lead 

activities, so they feel empowered to share what they already know (from different contexts, including 

from subject matters) about addressed topics and sense that such knowledge/know-how is valid and 

useful for further reflection. 

Nevertheless, it is important that they recognize that there are issues /things that can learn and do not 

know and require teaching and transfer of knowledge. In this regard teachers’ guidance and expertise, 

and the involvement of external educators or experts becomes critical especially in longer workshops.  

All in all, the process proposed has a deductive rather than inductive nature (typical of non-formal 

education). Students will develop the abilities to come to their conclusions from evidence (the content 

analysis and de-construction phase) and educators will fill gaps where needed rather than giving 

defined solutions, concepts and conclusions. 

The activities and workshops use different pedagogical methods, including individual, small-group and 

whole-class work; provision of information by teachers, external experts, and students; critical analysis 

and practical media production. They also propose simulations and role-play, textual analysis and 

research. All these educational approaches are fit to work with young students from an early age, and 

work as well with adults, balancing complexity of tasks and issues.  

For younger students such as those in ISCED I and II, it is especially important that activities entail a 

concrete output (a product, a production) that helps them take confidence in the learning process. 

This component, and other tool of observation, can also help teachers assess learning outcomes and 

assess skills development also in line with curriculum requirements. 

Focus 

The proposed activities, through processes of de-construction (analysis)and re-construction 

(production), focus on five integrated dimensions of media literacy: 
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1. Understanding media and communication in culture 

2. Media Languages 

3. Production 

4. Representation 

5. Media audiences 

By media we intend several “vehicles” or channels of communication. They do not only refer to the 

dominant media such as TV or the internet, which are the main channels of reference for youngsters, 

but with the increased cross-media production which are sub-components of mainstream media 

(photography, video and also radio).   
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General activities on development of awareness of communication functions (verbal, non-verbal etc) 

 

ON A TRAIN 

 

Theme Media – intercultural and entrepreneurship 

Objectives To reflect upon the mechanisms of communication in a closed context 

especially on non-verbal communication (proxemics and non-verbal) 

and replicate human behaviour. 

Learning outcomes Identify with the other and develop a good ability to communicate non-

verbally 

Reflect on the different forms of communication 

Improve the sense of observation and understanding the basic concepts 

of proxemics and non-verbal communication 

Target group and size Suitable for large groups (class groups) at least 10 -12 students involved 

in role-playing and the others as observers. 

General description This activity is a good way to introduce an important aspect of 

communication: proxemics and non-verbal communication through role 

play. The idea is to re-create a closed space where students can perform 

human behaviour and use space as a form of communication.   

Instructions for 

educators/teachers 

1. The teacher/educator will divide the class into two parts, at least 12 

students will be tasked with a role to play, the others will be tasked to 

observe in silence the dynamics. 

2: setting the stage: the educator takes one group outside and assigns 

each students or small groups (up to 3) a role: it is important that the 

roles are very differentiated. For example: 1 middle aged professional, a 

group of teenage friends, a couple on honeymoon, a mother with a 

small child, an elderly person, a foreign tourist, an introvert or shy 

person (or a drunk person) and so on…Instruct them that they should 

not speak (some sounds can be made, but mostly they will have to play 

mime) then assign a number to each person or group and tell them to 

start performing their role when you call them in.  

3- prepare the train (or bus) the educator/teacher will move chairs and 

create a “train like” setting. It is good to have chairs facing each other in 

groups of four, not too much space should be left among the chairs. The 

number of chairs should be less than the total number of actors. 

4- Instruct the observing group to look at the scene without disturbing 

or making comments aloud. Ask the group to observe carefully what 

happens. 

5- the educator makes the announcement: 
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“the train from X to Y will leave shortly from platform 1.  

The train will stop at Z, K, W. Choose at least 3 intermediate stops.  

6- Call the first group (at least 2 persons/groups per stop) it is good to 

start with two people who do not each other to get on the train and 

announce its departure ….. the train runs, and the students will perform 

their role… after one-two minutes make the train stop and call in more 

students/groups and continue until all students are on the train by the 

last intermediate stop. Leave the last leg of the train for a bit longer (2, 

2,5 minutes). 

Announce the end station: Everyone will need to leave the train. 

Debriefing and 

evaluation 

When all the students have gotten off the train start discussion with the 

observers starting with general questions about what they saw. Ask 

them who were the people on the train, and then lead the conversation 

on how they made out the different actors. This will start the 

observation on the non-verbal communication, on how body language is 

very important. Also, you should then lead naturally the conversation on 

the role of space asking where and how people sat or moved. You can 

conclude, after letting the discussion involve also the actors, by 

summarizing the main concept of space and distance, sounds and body 

language. 

Time needed 15 minutes for performance 30 minutes, for debriefing. 

Materials needed A large space to create the train setting, Another room to brief and 

instruct the actors.  

Additional tips for 

educators 

The debriefing can also lead to a more in-depth discussion and 

explanation on the importance of non-verbal communication (70% non-

verbal) or the cognitive dissonance between language and iconic or 

body language. Emoji can be used together with language. 

Developed by Sandra Rainero 2050 
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UNROLLING MEDIA HISTORY (VISUAL STORYTELLING) 

 

Theme    Media 

Objectives        To identify how media and communication are part and parcel of human 

behaviour, takes several shapes, forms of expression and art and has 

increasingly become an “industry” 

Learning outcomes      Make connections with the media aspect of different subjects and 

understand its cross-cutting nature 

Reflect on the purposes of media and communication 

Introduce the concept of media industry and different media outlets and 

vehicles and audiences 

Target group and size Suitable for groups also large groups (class groups) 

General description      This activity can be done as a workshop or in several different times 15 

minutes dedicated over the course of a week, or month). It consists of a 

visual storytelling, a long sheet of paper with a timeline from the start of 

humankind to the present days. 

Students will have to draw, attach pictures or other visual components 

or writing building the (Hi)Story of communication and media. 

Instructions for 

educators/teachers      

1. The teacher/educator will prepare a long cardboard (at least 100 cm x 

5-600 cm) by sticking together several cardboards (not too thick if you 

plan to roll it up and do the activity in more sessions). The long sheet 

should be placed on several tables with space enough for students to 

work on both sides. Alternatively, if there is a wall wide enough, the 

sheet can be hung on a wall. 

At the bottom, a long line will be drawn to represent time: start from 

10.000 B.C. to the current year. It is useful to divide the timeline in 

major periods (for example year 0, 1000 AD, etc) make sure to leave 

more “space” as the time is approaching the present, as there will be 

more things there. 

2. Instruct briefly the students (the work can be done individually if the 

group is not too big, or in small groups for a whole class). Make sure that 

all there are students along the whole timeline and instruct that no 

more than 10 minutes is allowed to stay in one period, then groups or 

individuals should move, look at what has been drawn/stuck and add on 

it. 

The exercise should be as dynamic as possible, and student should 

contribute to all the different periods. 

Debriefing and 

evaluation         

When all the timeline is full of drawings and/or pictures invite students 

to observe and reflect on the evolution of communication and media, 

and to look at how the whole evolution has brought to the concept of 
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different audiences and how arts and culture have changed. Also, have 

them reflect on the term “storytelling”, and the purposes of 

communication. Have the discussion lead to learning outcomes. 

This can be done on one session or 5 minutes in each separate session if 

you decide to carry out this exercise in this way. 

Time needed   60-90 minutes, also broken down in several sessions 

Materials needed          A long sheer of paper (you can use flip chart paper and stick it along the 

shorter side or cardboards) 

A long table (put together school benches if possible) or a free wall. 

Coloured felt pens, pictures, or a computer with access to the internet 

and printer to print pictures, scissors and glue. 

Additional tips for 

educators    

The debriefing can cover different links with other subjects (history, 

science, arts, literature, etc.) as well as on a more media-related topic, 

for example: who could have access to these media or communication? 

Who were the producers? What was the purpose? (entertainment, 

control propaganda, sales, etc) 

Developed by Sandra Rainero 2050 
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THINKING ABOUT OUR PLANET - HOW TO WRITE CRITICAL 
ARTICLES ABOUT ENVIRONMENTAL TOPICS 

 

Theme media 

Objectives Through informal education methods school children are capable to 

write their own critical articles about the discussed topic. 

Learning outcomes School children would learn how: 

• to create critical approach about actual nowadays problems, 

• to search and collect different data (articles that are examples) 

about these problems, 

• to write a formal journalistic article, 

• to use references and bibliography to make their article more 

relevant. 

Target group and size Activities are supposed for school children 10-13, recommended 

number of participants is 15 (3 groups of 5, each group with different 

topic). 

General description     School children are taking part of an informal educational project based 

on journalism. The main aim is to create their own critical article about 

one of discussed topics. The article that would illustrate the problem in 

the best way would be published in a local newspaper (or on school 

website and newspaper etc.). 

Instructions for 

educators/teachers       

Teachers/educators should: 

• choose topics and three different article titles, 

• prepare visual and audio presentation about these, 

• three groups of five with three different topics (we recommend 

having a lottery to avoid cheating etc.), 

• motivate them to find topics regarded to article titles which are 

especially interesting for them (make their own pictures that 

correspond with the article mentioned), 

• check their data and motivate them to start writing, 

• listen their presentations of articles, 

• evaluate their work (suggestions etc.) and choose the best article 

with a clear explanation of her/his choice, 

• make a publication of the best article. 

• independently (research and create critical articles). 

 

Debriefing and 

evaluation         

At the end of the project we make an evaluation asking them: 

If they liked or not the activities, 

• How to make these activities more interesting and 

understandable, 

• If they achieve enough competences to make this process 

Time needed   3 x 45 minutes 
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Materials needed Visual projector, pc (for teachers) 

pens and notebooks (for school children) 

Additional tips for 

educators    

This workshop is multidisciplinary based on journalistic methods. It is 

applicable to different topics. To make activities easier we recommend 

choosing school children from the same class. 

Additional 

information, notes 

To search and collect different data (articles and pictures that are 

examples regarded to the topic) 

Developed by NOMED 2017 for D’Basket - 

https://www.youtube.com/user/nomedmedia 
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D'BASKET Little entrepreneur’s pathways 
(output 4) 

 

One of the key policy objectives for the EU and Member States have for many 

years been developing and promoting entrepreneurship education. If young 

people, in the context of youth unemployability, economic crises and rapid changes linked to our 

complex knowledge-based economy and society, are to become active, creative and entrepreneurial 

citizens, fostering especially entrepreneurial (transversal) skills seem essential.  

To go in that direction, The European Commission believes, Member States should invest in new and 

creative ways of teaching and learning from primary schools onwards, focusing in later years of 

secondary and higher education on learning on real world experience, through problem-based 

learning.xxi 

This chapter is about understanding the concept, approach to and objectives of entrepreneurship 

education, that can vary among countries, depending on the context and the needs. Entrepreneurship, 

as a key competence in the frame of European understanding, shows a dual focus; on one side it is 

seen as the attitudes and skills that young people need to become entrepreneurs, to run businesses, 

to become self-employed, on the other hand entrepreneurship education focuses more on 

entrepreneurship as sense of initiative, as key competence, combined with many transversal skills, 

which empower young people for active citizenship, foster their employability, however, not 

necessary having direct connection with business creation.  

The definition and conceptualisation of entrepreneurship as key competence has been initiated by 

European Parliament and the Council, and has been further developed by the European Commission. 

From the very business-oriented perspective, we could say that the main objective of 

entrepreneurship education would be to open up the understanding and the notion in young people 

that it is possible for them to become an entrepreneur and set up their own business; which would be 

followed by equipping them with the necessary skills to carry this out. One of the main skills in this 

respect, that has traditionally been associated with and is still expected as the main outcome of 

entrepreneurship education is financial literacy.   

From the other perspective, entrepreneurship education can be seen in relation to not only economic 

activities and business creation, but more widely to all areas of life and society, namely to the 
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development of broader entrepreneurial attitudes, skills and knowledge which should enable the 

individual to turn ideas into action, to foster innovative action and to use creative (collaborative) 

problem solving attitudes such as dealing with uncertainty, developing a sense of initiative and 

seeking innovative opportunities.  

These broader dimensions of entrepreneurship education could be broken down into different 

categories (see below) which create the framework for the wider range of specific learning outcomes 

that can be adapted to a specific context.  

Attitudes 

Category 1. Self-awareness and self-confidence are the entrepreneurial attitudes which constitute the 

basis for all other aspects of entrepreneurship. They entail discovering and trusting in one's own 

abilities which then allow individuals to turn their creative ideas into action. In many countries, these 

attitudes might be pursued as general education goals. 

Category 2. Taking the initiative and risk taking, critical thinking, creativity and problem solving are 

also fundamental, but they are also specific attributes of an ‘enterprising self’. 

Knowledge 

Category 1. Knowledge of career opportunities and the world of work are learning outcomes that are 

not exclusively related to entrepreneurship, but usually form part of students’ general preparation for 

their future career choices. However, a sound knowledge of the nature of work and different types of 

work involve an understanding of what it is to be an entrepreneur. This knowledge also allows 

students to define and prepare their place in the world of work with a well-developed awareness of 

opportunities and constraints. 

Category 2. Economic and financial literacy including knowledge of concepts and processes that can be 

applied to entrepreneurship. 

Category 3. Knowledge of business organisation and processes is specific knowledge of the 

environment in which entrepreneurship is often applied. 

Skills 

Category 1. Communication, presentation and planning skills as well as team work are transversal 

skills essential to entrepreneurs. 

Category 2. Practical exploration of entrepreneurial opportunities includes the various stages of the 

business set up process, including designing and implementing a business plan.xxii 
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 Such guidelines, which generally build on active and participatory teaching methods, also give an idea 

of the variety of options and teaching materials for implementing entrepreneurship education.  

The main characteristics of the activities could be:  

• practical work,  

• project-based approach,  

• learning by doing; promoting practical experience through workshops,  

• cooperation with different organisations and enterprises, including learning settings outside 

school,  

• the hands-on approach of setting up and running student firms  

 

In primary education, the entrepreneurial learning outcomes could be linked to attitudes, more 

specifically, these could be entrepreneurial attitudes of ‘taking the initiative and risk taking, critical 

thinking, creativity and problem solving’ xxiii 

The world's foremost study on entrepreneurship, conducted by The Global Entrepreneurship Monitor 

(GEM), where experts were asked how they evaluate the role of education in their country in 

promoting an entrepreneurial culture, show that entrepreneurship education appears to be only one 

of the elements, which by contributing to the development of skills and hence the creation of an 

entrepreneurial culture, may ultimately lead to an increase in the number of business start-ups and in 

the level of self-employment.xxiv Thus it is recommended to boost the exploration of entrepreneurship 

education by combining it with other relevant subjects.   

Following you will find some examples to explore and practice different aspects of entrepreneurship 

mindset development. For the full toolkit and activities, please make a request to 

associazione2050@gmail.com  

mailto:associazione2050@gmail.com
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PROJECT IMPROVEMENT 

 

Theme Entrepreneurship 

Objectives To encourage creative collaboration and reflection about the ways in 

which actions can be improved 

Learning outcomes Acquaintance with project management. Fostered entrepreneurial 

competences:  

• Problem solving approach  

• Creativity  

• Innovation 

• Collaboration 

• teamwork 

Target group and size Groups of 4 to 6 

Instructions for 

educators/teachers 

Each group finds one example of an event, project or activity that 

occurred at school or in the local community. It is preferable that all 

members of the group know about this occurrence. Once the groups 

have chosen this, explain to them that they will now think of possible 

improvements to make to the event. Use the questions in EXAMPLE – 

PROJECT IMPROVEMENT or think of your own to stimulate the thinking 

process. Invite all the groups to present their initial event and proposed 

improvements through the creation of posters. EXAMPLE – PROJECT 

IMPROVEMENT 

- How was the event planned? 

- What was the atmosphere? 

- Were the right people invited/included? 

- Could the location of the event be better? 

- Did the event fulfil its objective? 

- Was there something that was missing? 

- What would you change about the event? 

- Was there an entry fee for the event? Was the fee set too high? 

- Who could be included in the process of organizing the event? 

Debriefing and 

evaluation 

Ask the participants to share in plenary:  

• Which part of the activity they enjoyed the most? 

• What they have learnt if anything.  

Guide them to recognise the foreseen learning outcomes.  

Time needed 40’ 

Materials needed Pens, paper, flipchart papers, markers, tape to post paper on the wall 

Developed by PiNA, Training kit for active citizenship: The voice of the young 
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TRAVEL AGENCY 

Theme Interculturality, Entrepreneurship, Creativity 

Objectives • The purpose of the workshop is to create and propose to a third 

party (other class mates, family, teachers) a package tour of a 

few days in another country organized by:  

• working with knowledge and skills and information gathered 

during group work activating entrepreneurial skills. 

Learning outcomes • A spirit of initiative and entrepreneurship 

• Collaboration with peers 

• Easily use the most common information and communication 

technologies, identifying useful solutions to the application 

context, starting from the study activity. 

• Own and interpret the information. 

• Find relationships and transfer skills to other contexts. 

• Make judgments about the information, the assignment, the 

context; evaluate alternatives and make decisions. 

• Adopting problem solving strategies.  

• Plan and organize projects. 

Target group and size students of a class of 21/24 students divided into small groups (three 

students) 6-7-8 grades adjustments in the content according to the class 

General description Organization and marketing a few-days-holiday in another country 

(other classmates, family, teachers) that considers climate, cultural and 

gastronomic aspects including day-to-day activities, transportation, 

places or events, costs. The package is for three or four participants in 

the trip, of which at least two adults. 

Instructions for 

educators/teachers 

Setting up a "TRAVEL AGENCY" stand "..." in the atrium of the school 

and its management for a week, including the advertising of the 

opening. 

Method 

• Individual work (choice of country, research, search for 

motivation of choices) 

• Small group work: sharing of choices, roles organization and 

individual work, discussion and choice of materials, oral 

exposition of research, organization of the agency's stand and 

work shift to the agency. 

Execution times 

1. First phase 

The Educator/teacher: 

-Forms groups of three students-useful to approach students who are 

little known. 

Each group will identify the group leader who has the task of reporting 

to the teacher and the class the progress of the work, the archivist who 
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takes care of any common materials, the moderator who is in charge 

with the relationships within the group (roles can be interchangeable 

but should always be communicated and transcribed in the respective 

notebooks and in the common part of the “map in the middle”* (map 

template attached). 

- Suggests countries to conduct research, but also accepts students' 

proposals and then, upon request, assigns to each group the country - it 

may happen that two groups want to work on the same state, in which 

case it will be suggested to choose different destinations. The names of 

the participants in the groups, roles and countries will be posted on a 

poster so that everyone knows their tasks. Alternatively, maps will be 

hanged. 

Students: 

-Identification of roles within the group, choice of status choice of type 

of finished work - 1h. 

-Individual study of the chosen state on the textbook and on other 

sources - 1h. 

-Individual compilation of the “map in the middle” (see Pavan source), in 

particular climate, morphology for tourist use, currency, cities, natural 

parks, infrastructures, usable textbook images - ½ hour. 

-Discussion on the aspects of diversity and choice of destinations / 

possible search on the internet on travel sites (no Wikipedia), 

transcription on “the map in the middle” of the conclusions - 1h / 1h e1 

/ 2. 

-Drawing outline of the information / materials needed to draw the 

package -1h / Others 

It may be useful and motivating that in this phase students meet with a 

real travel agent, who can give them an idea of how travel agencies 

work on destination management. The travel agent could be involved in 

the whole process and become a “judge” in the final presentation of the 

package.  

2. Second phase 

Group work with PCs: plane / train booking, accommodation with dates 

and related expenses. 

The teacher indicates which links to use and how far the booking 

process arrives, then suggests saving the page (for the host structure 

also the photo over the features) or printing. Depending on search skills, 

internet speeds, choice of destination- 1 or 2h. 

Group work: 3-person groups: research of historical / cultural / 

naturalistic news etc. on the three destinations through the internet, 

books, travel accounts of friends or relatives. 

Each student shares information in the notebook and passes to his 

classmates, even to the other groups, any info that she/he finds in the 
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research. With regard to monuments or places to visit, it is 

recommended that students focus more on the description of the 

research object than on its history (this is to avoid losing it in long 

listings - should only select the most important events). For each site / 

monument, look for an image that will then be commented with an 

explanatory caption. 

As for information about typical foods, souvenirs, or events, educators 

can assign this as homework to expedite the times, then the group will 

make choices of materials at school. It is good to suggest that students 

always save material on a USB and produce copies. Time required 2h. 

3. Third phase 

Construction of PPT or billboard 

The teacher indicates the characteristics that the PPT and the billboard 

must have. The time for this phase is variable because it depends on the 

actual digital skills of the students and in case of poster, on graphic 

competence of the students, and is very much related to the harmony of 

the group in the management of roles and distribution of homework. 

The teacher can suggest that the group splits the tasks so that PPT 

slides, once the graphic setting is decided, are built individually and then 

assembled, while for the billboard, once the spaces have been shared, 

each student works his/her portion (in either case the ideal is that the 

students have already revised the materials and that they have prepared 

the worksheets with texts, captions, and images at home. 

FOR THE CARDBOARD: the teacher will have to print the materials 

before the lesson or they will be printed at home by the students. The 

teacher revises the materials produced and suggests adjustments (the 

operation can be done while the students are working or finished 

product by bringing it home). Time at least 4 h. 

4. Fourth phase 

The travel agency is proposed in the classroom. The teacher has 

scheduled the travel agency simulation lessons: generally, there are two 

groups of lessons, so for a group of 24 students the time spent is 4h. 

The group has a maximum of ¼ hour (5 minutes each component of the 

group) to propose their own trip. In front of the group, 2 other students 

who pretend to be clients who will ask for clarifications / additional info 

about what has been proposed in the next 5 minutes and then open the 

class for 1 or 2 questions. The last 10 minutes of lesson are used by the 

class for a maximum evaluation of product effectiveness, clarity of 

exhibit, interest shown that each student expresses with a score of 1 to 

5 and that then comes to mind in a post-it on the general board. The 

travel agent can be invited to this presentation or in the next phase.  

5. Fifth phase  

Preparation of the agency in the lobby  
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The teacher agrees with the class the agency's opening week, name, 

group shifts. The set-up can also take place during an interval: the 

agency is a table where to arrange the brochures (printed PPTs) and the 

panels on which the billboards are displayed. Prepare the agency sign 

that can be made in an hour of art and image or at home and the 

brochure prints. Alternatively, you can opt for a laptop on which to run 

the PPTs. Also, a booklet for visitors where they can make comments 

and their degree of satisfaction (it is rewarding). 

Debriefing and 

evaluation: 

You can use the assessment grid of D’Basket for the assessment of 

transversal and entrepreneurial skills, by observing individual works, 

maps in the middle, oral presentation... 

Time needed Total time about 16/20 hours excluding the opening week of the agency 

at the lobby 

Materials needed Classroom or pc in class, Lim, lobby, printer, bookbinder; 

Materials: 70x100 billboards, markers, usb keys, A3 size photocopy 

paper for the map in the middle, paper and ink for printer, scissors, 

ruler, punches, adhesive tape, glue. 

Additional tips for 

educators 

It is important that students note on a diary or notebook the phases of 

the process.  

It may be useful to have some short research on the Internet (suggesting 

search engines) on topics related to the workshop as typical recipes for 

food, music, art, culture state, school system ...; The teacher should 

plan, informing the school Manager, of the need to engage the school 

lobby with some desks, a portable PC and a screen / panel for simulating 

the agency. You will also need a written invitation from the class families 

to visit the agency and colleagues so that students can actually 

experience the agent / client relationship. 

Additional 

information, notes 

Expected product: 1. PPT with slides containing up to 2/3 images and 

printable in brochure format / billboard / even pop-up style. 

Project features: Short description of the destinations with visualization, 

motivation of the package and chosen places, location of the 

destinations on the map with route mapping, precise period of the trip 

with motivated reference to seasonal / climate aspects and related 

clothing / precautionary advice healthcare, means of transport used and 

the relative cost, times and times of travel, detailed program of days and 

places to visit or events with some general information, hotel / hostel / 

accommodation, local food to taste and 'crafts / agri-food / industry / 

culture to buy, total cost. 

Developed by 2050 - Tiziana Pauletto.  For more information on using the "map in the 

middle" see Pavan Daniela www.scintille.it, “map in the middle.” 
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USEFUL RESOURCES  

MONITORING AND EVALUATION OF NFE  

QUESTIONNAIRE FOR EDUCATORS/TEACHERS 

 

 

 

(feedback questionnaire/ checklist of questions for reflection) 

 

Date and Location: 

_______________________________________________________________________ 

Activity:  

_______________________________________________________________________________ 

 

1. The activity was:/ The activities were: 

  

A … explained clearly on the toolkit 

 (1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

B … flexible and can be adapted to different settings/ groups 

 (1= not at all, 5= yes, absolutely) 
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1 2 3 4 5 

  

C … easy to carry out. 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

D … very effective, participants were actively engaged 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

2. The participants were positively affected by the activity/ activities 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

3. The participants suggested changes in the activity/ activities (during or after the implementation) 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

4. There are enough activities of this kind to choose from in the toolkit 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

5. Do you want to suggest extra activities to be added to the framework? 

(1= not at all, 5= yes, absolutely) 

1 2 3 4 5 

  

6. Your suggestions for improving the activity/-ies: 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

 

Educator/Teacher: 

______________________________________________________________________ 
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QUESTIONNAIRE FOR STUDENTS 

 

 

(feedback questionnaire/ checklist of questions for group reflection) 

  

Date and Location: 

______________________________________________________________________ 

Activity: 

_______________________________________________________________________________ 

  

   

VERY GOOD GOOD NOT GOOD 

 

  

1. The overall impression of the activity  

   

 

2. In terms of duration, the activity was 

   

  



 

62 

3. The activity was explained clearly  

   

  

4. I felt involved in the activity   

   

  

5. The teacher/educator was well prepared 

   

  

6. I felt accepted in the group   

   

  

7. I was comfortable with sharing things about myself in the group 

   

  

8. I feel I gained a lot by taking part in the activity    

   

  

9. I would like to take part in similar activities in the future.   

   

  

10. I will recommend the activity to my friends.   

   

                                                    

11.    What are your suggestions for improvement? 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

 

 

Student 

_______________________________________________________________________________  
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Observation grids (approach and examples)  

 

INTERCULTURAL AND INTERPERSONAL SKILLS 

COMMUNICATING IN   
MOTHER TONGUE 
Ability to express and 
interpret concepts, thoughts, 
feelings, facts and opinions 
both orally and in writing. 
  

COMMUNICATING IN A FOREIGN LANGUAGE 
Ability to express and interpret concepts, 
thoughts, feelings, facts and opinions both 
orally and in writing; mediation skills (i.e. 
summarising, paraphrasing, interpreting or 
translating) and intercultural understanding. 
  

SOCIAL AND CIVIC COMPETENCES 
Ability to participate effectively and 
constructively in one’s social life and 
engage in active and democratic 
participation, especially in increasingly 
diverse societies. 
  

INDICATORS NOT IMPROVED (1) 
The class shows no 
change in the level of 
awareness and 
development on the 
indicators observed 

IMPROVED (2-3) 
The class shows a good 
improvement in the level 
of awareness and 
development on the 
indicators observed 

VERY IMPROVED (4-5) 
The class shows a real 
and significative 
improvement in the 
level of awareness and 
development on the 
indicators observed 

Develop curiosity and open to 
differences 

   

Identify and act upon stereotypes 
and discrimination in different 
aspects of life and communication 

      

Awareness of own and others’ 
cultures, and ability to recognize and 
respect differences 

  
  

Use different languages to 
communicate: languages, non-verbal 
communication  

      

Understand the consequences of 
discrimination 

      

Tolerate ambiguity       

Work without conflict in diverse 
teams 

      

Date:                                            Trainer:                                                    Location:  
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MEDIA LITERACY 

COMMUNICATIN
G IN   MOTHER 
TONGUE 
Ability to express 
and interpret 
concepts, 
thoughts, feelings, 
facts and opinions 
both orally and in 
writing. 
  

COMMUNICATING 
IN A FOREIGN 
LANGUAGE 
Ability to express 
and interpret 
concepts, thoughts, 
feelings, facts and 
opinions both orally 
and in writing; 
mediation skills (i.e. 
summarising, 
paraphrasing, 
interpreting or 
translating) and 
intercultural 
understanding. 

SOCIAL AND CIVIC 
COMPETENCES 
Ability to participate 
effectively and 
constructively in 
one’s social life and 
engage in active and 
democratic 
participation, 
especially in 
increasingly diverse 
societies. 
  

DIGITAL 
COMPETEN
CE 
Confident 
and critical 
usage of 
information 
and 
communica
tions 
technology 
for work, 
leisure and 
communica
tion. 
  

SENSE OF INITIATIVE 
AND 
ENTREPRENEURSHIP
: Ability to turn ideas 
into action through 
creativity, 
innovation and risk 
taking as well as 
ability to plan and 
manage projects. 
  
  

CULTURAL 
AWARENESS 
AND 
EXPRESSION 
Ability to 
appreciate the 
creative 
importance of 
ideas, 
experiences and 
emotions in a 
range of media 
such as music, 
literature and 
visual and 
performing arts 
  

INDICATORS NOT IMPROVED (1) 
The class shows no 
change in the level of 
awareness and 
development on the 
indicators observed 

IMPROVED (2-3) 
The class shows a good 
improvement in the level of 
awareness and development 
on the indicators observed 

VERY IMPROVED (4-5) 
The class shows a real and 
significative improvement in 
the level of awareness and 
development on the indicators 
observed 

Develop a sense of observation, 
analysis, reflection, critical 
thinking, writing skills for media 
and language skills 

      

Re-process the contents of the 
different school subjects for media 
information (methods and 
techniques of writing and 
production) 

      

Know and recognize the structures 
and the roles of media production 

      

Know the main rules of media 
communication in its various 
forms 

      

Develop a sense of problem-
setting and problem-solving 
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Apply the rules and basic 
techniques of media production to 
produce articles, interviews, 
videos, news, opinions and other 
types of multimedia production, 

      

Listen to the opinions of others 
without interrupting and expose 
personal experiences without fear 

      

Activate curiosity, creativity, self-
expressive capacity and the 
original understanding of the 
surrounding reality 

      

Work with educators and 
classmates for the success of 
individual and group work 

      

Respect the roles assigned and 
contribute to the completion of 
activities 

      

Self and hetero motivation in the 
activities and in the general 
interaction 

      

Date:                                            Trainer:                                                    Location: 
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ENTREPRENEURIAL SKILLS 

COMMUNICA
TING IN 
MOTHER 
TONGUE 
Ability to 
express and 
interpret 
concepts, 
thoughts, 
feelings, facts 
and opinions 
both orally 
and in writing. 
  

COMMUNICATI
NG IN A 
FOREIGN 
LANGUAGE 
Ability to 
express and 
interpret 
concepts, 
thoughts, 
feelings, facts 
and opinions 
both orally and 
in writing; 
mediation skills 
(i.e. 
summarising, 
paraphrasing, 
interpreting or 
translating) and 
intercultural 
understanding. 
  

SOCIAL AND 
CIVIC 
COMPETENCE
S 
Ability to 
participate 
effectively and 
constructively 
in one’s social 
life and 
engage in 
active and 
democratic 
participation, 
especially in 
increasingly 
diverse 
societies. 
  

DIGITAL 
COMPETENCE 
Confident and 
critical usage 
of 
information 
and 
communicatio
ns technology 
for work, 
leisure and 
communicatio
n. 
  

MATHEMATIC
AL, SCIENTIFIC 
AND 
TECHNOLOGIC
AL 
COMPETENCE 
Sound mastery 
of numeracy, 
an 
understanding 
of the natural 
world and an 
ability to apply 
knowledge and 
technology to 
perceived 
human needs 
(such as 
medicine, 
transport or 
communicatio
n). 

SENSE OF 
INITIATIVE 
AND 
ENTREPRENEU
RSHIP  
Ability to turn 
ideas into 
action through 
creativity, 
innovation and 
risk taking as 
well as ability 
to plan and 
manage 
projects. 
  
  

CULTURAL 
AWARENESS 
AND 
EXPRESSION 
Ability to 
appreciate 
the creative 
importance 
of ideas, 
experiences 
and 
emotions in a 
range of 
media such 
as music, 
literature 
and visual 
and 
performing 
arts 
  

INDICATORS NOT IMPROVED (1) 
The class shows no 
change in the level of 
awareness and 
development on the 
indicators observed 

IMPROVED (2-3) 
The class shows a good 
improvement in the level 
of awareness and 
development on the 
indicators observed 

VERY IMPROVED (4-5) 
The class shows a real and 
significative improvement in 
the level of awareness and 
development on the indicators 
observed 

Know and recognize basic 
financial concept (connected to 
math and science)- financial 
literacy 

      

Know the main rules of financial 
management in its various forms 

      

Develop a sense of problem-
setting and problem-solving 

      

Apply the rules and business-
related concept to projects or 
assignments 

      

Know basic business vocabulary 
and develop teamwork skills  

      

Develop entrepreneurial idea, 
product and/or service, especially 
innovative ones 
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Determine their company’s 
identity and create a business 
plan 

      

Create a marketing campaign, 
including a unique logo, slogan, 
and advertisements 

      

Reflect on the process to think 
about how decisions affected the 
results 

      

Date:                                            Trainer:                                                    Location: 
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